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Districts should correlate basal readers and accompanying ancillary materials to the content outlined in this document. Check the list of recently adopted reading textbooks for weaknesses of individual books based on criteria from the Consumer’s Guide or the Florida Reading Research Center. Once the alignment is complete and provisions for supplementing are made, the basal reading materials and student need should be used to determine the timeframe and sequencing.
Grade 1
Reading and Language Arts Essentials

In order to meet age-appropriate Louisiana state content standards for English Language Arts, first-grade teachers must develop children’s oral language abilities, phonemic awareness, phonics/alphabetic principle knowledge, high frequency word recognition, connected text reading, and connected text writing.  This curriculum is organized in six units, with sample activities in each of the six strands; the activities in each strand increase in complexity across the six units.  At the end of each unit, there is a sample performance assessment in the form of a teacher checklist to use to monitor student progress and adjust instruction.  

	
	Sample activities
	Sample assessment

	Oral language


	Unit
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Phonemic Awareness


	Unit


	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Phonics/

Alphabetic Principle


	Unit
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	High Frequency Word

Activities


	Unit


	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Connected Text

Reading


	Unit
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Connected Text

Writing


	Unit
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6


Within each of the six first grade strands, there is a series of goals, progressively more complex.  In order to understand the design of the curriculum, these goals are presented below, within the six strands.  The six goals beneath each strand identify (by number) the theme in which they are presented and described.  In all cases, however, within a particular unit, teachers may choose to progress to the next most difficult task once the children have mastered the unit goal.  Each of the units ends with a set of performance assessment tasks to indicate mastery or the need for reteaching.
Oral language and Vocabulary

1. Engages in fully-interactive read-alouds (GLEs: 8, 48, 53)

2. Produces oral sequential retellings of events from personal experience (GLEs: 14, 45, 51, 55)

3. Produces oral retellings of storybooks with settings, characters, and events (GLEs: 13, 20, 21, 49, 54)

4. Produces oral retellings of descriptive information texts (GLEs:  7, 10, 19, 52, 56, 62)

5. Produces oral retellings of sequentially-ordered information texts (GLEs:  11, 15, 22, 46, 47, 49)

6. Produces oral retellings of narratives with settings, characters, problems, events, and resolutions (GLEs:  12, 17, 22, 50)

Phonemic Awareness

1. Segments and blends three-phoneme words automatically (GLE: 1)

2. Segments and blends onsets and rimes (GLE: 1)

3. Segments and blends four-phoneme words automatically (GLE: 1)

4. Isolates medial vowel sounds for all short vowel words (GLE: 1)

5. Isolates medial vowel sounds automatically (GLE: 1)

6. Segments and blends five-phoneme words automatically (GLE: 1)

Phonics/Alphabetic Principle Activities
1. Produces all individual letter sounds automatically 

2. Reads and spells common short vowel word families (GLEs:  2, 40)

3. Reads and spells initial consonant blends and digraphs (GLEs:  2, 40)

4. Reads and spells all regular CVC and CCVC short vowel words (GLEs: 2, 40)

5. Reads and spells one-syllable VCE words (GLEs:  2, 40)

6. Reads one-syllable r-controlled words (GLEs:  2, 40)

High Frequency Word Activities

1. Reads and spells personal pronouns and high frequency verbs automatically (GLEs:  3.40)

2. Reads and spells high-frequency prepositions and conjunctions automatically (GLEs:  3.40)

3. Reads and spells question words and contractions automatically (GLEs: 5, 40)

4. Reads and spells high-frequency adjectives automatically (GLEs: 2, 40)

5. Reads and spells high-frequency adverbs automatically (GLEs: 2, 40)

6. Reads and spells regular and irregular words automatically (GLEs: 2, 40)

Connected text reading

1. Reads appropriate phonetically-controlled texts

2. Reads appropriate phonetically-controlled texts

3. Reads leveled texts with support

4. Reads leveled texts independently at 30 wcpm

5. Reads leveled texts independently at 40 wcpm

6. Reads with appropriate phrasing and understands first grade texts independently at 40 wcpm (GLES: 3, 4)

Connected text writing

1. Draws and labels events from personal experience (GLEs: 16, 34, 41)

2. Draws and labels responses to read alouds (GLEs:  25, 32, 42, 57)

3. Produces written retellings with settings, characters, and events (GLEs: 28, 33, 38, 43, 44)

4. Produces written summaries of information texts (GLEs:  9, 24, 28, 36, 37, 58, 59, 60)

5. Produces original narratives with settings, characters, and events (GLEs: 27, .28, 29, 30, 31, 39, 61)

6. Produces original narratives with settings, characters, problems, solutions, and events (GLEs: 23, 26, 28, 29)

Grade 1 
Unit 1

Oral Language and Vocabulary Development Activities

Goal: Engages in fully-interactive read alouds

Interactive read-alouds provide a venue for students to engage in discussions about a common topic.  Students can engage in interactive read-alouds in many ways, including responding to teacher questions and questions posed by other students, adding to another student’s answer with additional information, mirroring the language the teacher models when sharing think-alouds during a read-aloud, and sharing strategies used to understand the read-aloud with a partner, a small group, or the entire class both during and after the reading.

Sample Activities

1. Whole-Group. The teacher reads a narrative picture book aloud for a second time (may be the same day or different day).  She tells the students that she is going to stop reading from time to time to share her thinking and that she will invite the students to share. While reading, the teacher stops periodically to model how she uses a strategy during reading to monitor her understanding (e.g., making a prediction).  These stopping places are pre-selected and marked with post-it notes.  For example, she stops during reading and says, “I predict the little girl is going to take the shortcut because she is eager to see her grandmother.”  After modeling her thinking during the first part of the story, the teacher stops and asks students to predict what they think will happen next.  Students can share predictions with a partner while the teacher listens to pairs and records their predictions. The process continues through the end of the story. Next, the class can go back and check predictions to see if they were confirmed in the story.  

2. Whole-Group. The teacher reads aloud an informational text on a topic currently being studied in science or social studies (e.g., communities).  Before reading the text, the teacher presents two different purposes for reading the text, and the class votes on one (e.g., to determine the difference between rural and urban communities or to learn how people can help make their communities a better place to live).  Next, the teacher previews the different sections, and the class determines which section should be read to best answer the chosen purpose by voting.  While the teacher reads aloud the selected section, he/she stops periodically to ask students questions.  For example, the teacher may ask, “Do a lot of people live in an urban community or just a few? Show me with your hands what you think,” then models hand gestures for a little or a lot.  Every student then responds to the question by showing an appropriate hand gesture.  The process of the teacher’s posing questions periodically and every student responding through appropriate hand gestures (e.g., thumbs up/down for agreement, voting with hands raised, showing number of fingers for numerical answers or for multiple choice) continues.  After reading, the teacher reviews the purpose selected by the class to determine if the selection answered the question.  The students vote, then turn to a partner to share what they think is the answer to the purpose setting question.

3. Whole-Group. After reading a story aloud, the teacher shares his/her thinking about one particular part of the story (e.g., when the problem was established).  She asks the students to tell a partner what they think was the problem in the story.  Then the teacher finds the part of the story with the problem and invites the class to listen as he/she rereads the section (a big book is needed for this shared experience or the teacher can prerecord this section on chart paper).  The class chorally rereads the section of the story. The teacher shares his/her thinking about what the problem in the story is and points out the details in the section they just read to confirm.  The students show thumbs up or thumbs down indicating if they correctly identified the problem of the story.  The process can be repeated for the story solution, setting, characters and key events. 

4. Small-Group. The teacher meets with a small group of students who are developing comprehension strategies but still need the support of having text read aloud because their decoding and fluency are not fully developed.  Each student has a dry erase board, marker, and eraser.  While the teacher reads aloud a story, he/she stops periodically to model his/her own thinking about the text (e.g., monitoring comprehension by summarizing along the way) by drawing a picture to describe what has been read so far and orally describing it.  Next, the teacher invites the students to take over; the teacher stops reading periodically and asks the students to draw a picture summarizing what has happened so far in the story.  The process is repeated until the end of the story.  At this point, the teacher models summarizing the entire story and records it on a dry erase board.  After repeating this process with several stories, the teacher invites students to record their overall summary of a story at the end.

5. Small-Group. The teacher meets with a small group of students.  Each student has a copy of the text the teacher will read.  The teacher sets the purpose of reading an informational book (e.g., to learn about how penguins are raised) and tells the students he/she is going to stop periodically to ask questions to focus his/her reading and find information in the text related to his/her purpose.  The teacher models this process by stopping periodically while reading aloud to ask a question. The teacher puts a post-it with a question mark on the phrase or picture that prompted the question.  The teacher continues to read and answers his/her own questions when possible.  The teacher invites students to mark their own questions in a copy of the text using a post-it with a question mark, then to share their question with a partner or with the group.  The process continues until the end of the text.  The teacher reminds the group of the purpose of reading the text, and the group discusses what they think the answer is and how asking questions along the way helped them to focus on their reading. 

6. Independent. During independent time (e.g., centers or workstations), two students listen to a story on tape together.  The students stop the tape player on the pages marked by the teacher with a post-it and talk about what has happened in the story so far.  Then they continue playing the tape of the story and repeating the process of stopping and talking at each marked page (probably no more than three times).  At the end of the story, the partners talk about what happened in the story and share their thinking. 

Phonemic Awareness Instruction

Goal: Segments and blends three-phoneme words automatically

The activities below are oral; no print is used.  The teacher is saying or reading words to the children.  Pictures or manipulatives are important supports for oral blending and segmenting activities.  Blending activities involve the teacher’s breaking words to the smallest unit of sound, a phoneme, and asking students to blend the sounds together to produce the word orally.  For example, given the sounds /b/ /a/ /t/, the students would be asked to blend the sounds together and say the word bat.  Segmenting activities involve stating words and asking students to break the word into each phoneme.  For example, given the word mop, the student would be asked to produce each sound in the word, /m/ /o/ /p/. A whole group setting is a place to introduce phonemic awareness concepts.  Small group in independent practice are times when students can apply what they learn through the support of their teacher and peers.

Sample Activities

1. Whole-Group. Blending Introduction: The teacher models how to blend sounds together to form a word.  The teacher introduces the activity by first demonstrating the process and asking students to name what she is doing. For example, the teacher produces three sounds /f/ /o/ /g/, then says she is going to blend them together. She may use a hand signal to demonstrate the blending action (e.g., pushing hands together, sliding hand across her forearm).  After repeating the process several times and having students name/describe what he/she is doing, the students take over blending the sounds together.

2. Whole-Group. Segmenting Introduction: The teacher models how to segment sounds in a word to the phoneme level.  The teacher introduces the activity by first demonstrating the process and asking students to name what she is doing.  For example, the teacher says the word pig then produces the sounds /p/ /i/ /g/.  She may use a hand signal to demonstrate the segmenting action (e.g., pulling hands apart, touching different fingers for each sound).  After repeating the process several times and having students name/describe what he/she is doing, the students take over segmenting the words into sounds.

3. Small-Group. The teacher recites a familiar poem or song that includes words that have three phonemes and invites the students to join in if they know the words.  She selects a word from the familiar poem/song and says the sounds in the word (e.g., /s/ /k/ /i/), then asks the students to blend the sounds together to say the word.  She repeats this several times.  Then the teacher says a word from the familiar poem/song and asks the students to turn to a partner and segment the sounds in the word.  This activity can be repeated many times with a variety of familiar poems and songs. 

4. Small-Group. The teacher has a bag of objects, each of which can be named with a word that contains three phonemes (e.g., top, dog, cup, rug).  The teacher pulls an object out of the bag but does not show anyone, segments the sounds in the word, and asks the students to blend the sounds together to name the object.  The teacher shows them the object to confirm the word they said.  This activity can also be used to have students practice segmenting sounds.  The teacher pulls an object out of the bag and asks students to first name the object then segment the sounds in the word at the phoneme level.  It is important for the students to say the word first before segmenting it. 

5. Small-Group. The teacher has a set of pictures, each of which can be named with a word that contains three phonemes (e.g., net, bug, web).  The teacher selects a picture but does not show anyone, segments the sounds in the word, and asks the students to blend the sounds together to name the picture.  The teacher then shows the picture to confirm the word they said.  This activity can also be used to have students practice segmenting sounds.  The teacher selects a picture, shows the student, and asks students to first name the picture, then segment the sounds in the word at the phoneme level.  It is important for the students to say the word first before segmenting it. 

6. Independent. As a center activity, students can practice segmenting and blending phonemes in words by repeating the activities with objects in a bag or picture cards with a partner.  One partner selects the object/picture, names it, and the other partner segments the sounds.  Or one partner selects the object/picture but does not show the other partner.  Then the first partner segments the sounds in the word, and the second partner blends the sounds together to say the word and identify the object/picture.

Phonics/Alphabetic Principle Instruction

Goal: Produces all individual letter sounds automatically

The activities below are designed to teach and reinforce all the sounds represented by letters so that students can produce each automatically.  It is important to develop automaticity in letter sounds to aid in segmenting and blending words for both reading and spelling.  

Sample Activities

1. Whole-Group. The teacher reviews all the individual letter sounds and talks about the importance of knowing these automatically (to help with reading and writing words).  For each letter sound, the teacher should address how the sound is produced (which part of the mouth is used to create the sound) and ask students to look at their partner’s mouth, or in a mirror at their own mouth, when producing the sound to confirm which part is used in forming the sound.  The teacher also models how to quickly produce each sound in order to avoid adding on the /uh/ sound (e.g., saying /b/ instead of /buh/ for the letter B).

2. Small-Group. Students are grouped based on the letter sounds they still need to learn.  The teacher creates a sheet with letters in a random order (fewer letters if the group does not know many sounds, more if they do).  The sheet will contain sounds the students do and do not know automatically. She introduces the unknown letter sounds, using the same approach as described in the whole group activity.  Then she produces a letter sound, and the students point to the correct letter on the page.  The process is repeated until the students become automatic with the new sounds. 

3. Small-Group. After individually assessing students for letter sound knowledge, the teacher groups students together based on which letter sounds they still need to learn.  She begins the lesson by warming up with a review of the sounds students do know by writing a letter on a dry erase board or flashing a letter card and asking students to produce the sound/s.  Then she introduces the letter sounds for 1-2 letters, using the same approach as described in the whole group activity.  After practicing the new letter sounds, the teacher repeats the warm-up activity but this time he/she includes the new sounds too.

4. Independent. In a phonics center, the teacher places a set of letter cards and a stopwatch.  One partner produces the sound/s for each letter as quickly as possible while the other partner monitors if they are correct and times with a stopwatch.  Then the partners switch.  Emphasis should be placed on students decreasing their own speed rather than trying to get a speed better than their partner. 

High Frequency Word Activities

Goal:  Reads and spells personal pronouns and high frequency verbs automatically

In first grade, children encounter personal pronouns and high frequency verbs in most of their reading and want to use these words in their own writing.  It is important for them to develop automaticity in both reading and spelling these words.  There are several ways to develop sight recognition of these words.  These include oral spelling, recognizing the phonically irregular parts of the words, rote practice with flash cards, and practice with reading them in connected text. 

Sample Activities 

1. Whole-Group. The teacher introduces each of the high frequency pronouns and verbs in a whole group setting (approximately 2-3 words at a time).  First, he/she says the words and asks the students to repeat the word.  Next, he/she models segmenting the word and counting the number of sounds and the students repeat.  Then he/she records the word on a chart/board and matches the sounds to the spelling of the word to show which sounds match (are phonetically predictable) and points out any letters or patterns that are unusual (e.g., “ei” typically does not represent the vowel sound in “their”).  The teacher states that the only letters in the word the students must remember are the ones that do not make the sound they typically do; they can use their phonics skills for the other parts.

2. Small-Group. Small groups are based on assessments of which words students can already read and spell automatically and ones they still need to learn.  In each activity, students warm up by practicing reading and spelling the high frequency pronouns and verbs they do know by reading them from flash cards and writing them.

3. Small-Group. Oral Spelling: After the warm-up, the teacher introduces 2-3 high frequency words that the group still needs to learn, using the strategy described in the whole group activity.  Then the students practice spelling the words orally as a way to add the words to their long-term memory.  The teacher says a word, the students repeat, she spells the word, the students repeat, then the teacher asks the students to say the word again.  As students become more automatic, the teacher just states the words, the students repeat, then the students orally spell the word.

4. Small-Group. For a group of students that can read and spell the targeted HFW pronouns and verbs but lack automaticity, the teacher introduces a phonetically-controlled text that includes the target pronouns and verbs.  The teacher tells the students that the text will include some of the words they’ve studied together.  For the first reading, each child reads the text on his/her own, out loud, while the teacher listens and facilitates each student’s reading.  Afterwards, the students find the pronouns and verbs in the text, and practice spelling them orally and in writing (e.g., on dry erase boards, sky writing).  For any word the students struggled with reading, the teacher repeats the whole group activity used to introduce words.  The students then read the text a second time, focusing on reading with automaticity and fluency.


5. Independent. Students can practice reading HFW pronouns and verbs using flash cards during independent time.  They can make two piles, one with the words they read quickly and the other with the words that took time to read or for which they were unsure.  For the unsure pile, the students can go back and analyze the words by first asking someone to read the word, then by segmenting and counting the sounds and matching the sounds to the letters, and finally be deciding which letters do not match the regular sounds.  

6. Independent. Partners can practice reading the phonetically-controlled text with the HFW to each other to work on automatically reading the HFW.  Partners can check each other as they practice reading HFW flashcards.  One partner can read the word and the other can write it, then the first partner shows the word as a check. 

Connected Text Reading

Goal:  Reads appropriate phonetically-controlled texts

In first grade, most children are beginning to connect print to reading and are able to read a few high frequency words.  As students increase their phonological and phonics knowledge about the sounds in words, they are able to apply this knowledge to reading phonetically regular words (e.g., CVC words).  It is important for them to develop automaticity in reading words that are spelled regularly in the context of connected text.  There are several ways to develop automaticity in reading appropriate phonetically-controlled texts.  These include practicing decoding words in isolation before reading, rereading familiar text to increase automaticity and fluency, and explicit instruction on how to decode unfamiliar words during reading. 

Sample Activities

1. Whole-Group. The teacher models how to connect the students' knowledge of phoneme blending to decoding phonetically regular words.  For example, the teacher reads a sentence from a large format text (e.g., big book) and stops at a CVC word.  The teacher models how to produce each sound in the word then how to blend the sounds to read the word as a whole.  After this, the teacher goes back to the beginning and reads the sentence again, this time reading the "unknown" CVC word automatically.  Afterwards, the teacher explains how he/she was able to decode the unfamiliar word using knowledge of letter sounds and blending sounds together to produce a word.  The teacher repeats this activity several times for many days in anticipation of meeting with students in small groups to guide students' practice of reading phonetically regular words in connected text.   


2. Small-Group. Phoneme blending: Teacher segments words at the phoneme level and students practice blending sounds together.  Teacher follows up each word blended by using it in a sentence.  Eventually students take over generating sentences using the word.
3. Small-Group. Sounding and blending: Teacher gives students letter cards used to build words.  The students practice first saying the name of each sound, then blending the sounds together to say the word.  Each word is followed up in context of a sentence that the teacher prerecords on strips for students to read.

4. Small-Group. Students each have a copy of the same text that includes phonetically regular words that students can read with about 90% accuracy.  The teacher briefly previews the text with the students, and then invites students to read the text out loud at their own pace. This way, all students are reading at once.  The teacher listens while the students read, provides support when needed, and reviews words that students struggled with after everyone finishes reading. Those students who finish sooner can reread the text while waiting for others.


5. Independent. Students practice applying their knowledge of blending sounds by rereading familiar text introduced in small groups as a way to increase automaticity, practice blending sounds, and build fluency.  


6. Independent. Partners can practice reading phonetically controlled text together. They can also practice blending sounds together by building CVC words with letter cards. 

Connected Text Writing

Goal:  Draws and labels events from personal experience

Young students begin to build skills with written narrative by first drawing and labeling personal experiences.  In doing so, students can focus on the structure of narrative stories without the constraints of spelling and forming complete sentences.  The activities below represent a gradual release of support from the teacher from whole group to independent practice.
Sample Activities

1. Whole-Group. The teacher models sharing a personal experience, recording it in a series of simple pictures on a chart, and then labeling each picture with 1-2 word descriptions. In the process, the teacher talks about the "beginning, middle, and end" of what happened, notes how the details in the picture provide additional information, and models how to segment words as a way to help with spelling when adding labels.


2. Small-Group. The teacher meets with several students who have a personal experience to share that they want to draw and label.  The teacher briefly reminds students to include the beginning, middle, and end and any information that is helpful.  Then he/she pairs students and guides them as one orally shares the personal experience and the other listens and asks questions.  The process repeats so each student has a chance to listen and share.

3. Small-Group. After students have an opportunity to orally share their personal experience, students draw 2- 3 pictures representing what happened.  The teacher works with several students in a small group while they draw their pictures, reminding them to include enough detail in the picture to show what happened.  Students share their picture with other members in the group who comment and ask questions/make suggestions.

4. Small-Group. In a small group, the teacher models again how she thinks of 1-2 words to describe a picture, then reviews how she segments a word at the phoneme level as a way to help with spelling the word.  The teacher then invites the students to think of 1-2 words to describe one of their pictures and supports students when necessary with segmenting the sounds and writing the words.  The process repeats until all pictures are labeled.  Then students share with the other group members.

5. Independent. Students practice sharing their personal experience with a partner, then draw and label the pictures on their own once they are able to without the teacher's support.  Students share their drawings and labels about a personal experience with a partner who was not a member of their small writing group.

Grade 1 
Unit 1 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 1 Assessment

	Oral Language and Vocabulary Development:  Engages in fully-interactive read-alouds

Partner Talk/Choral Response

· The child listens to the partner and provides nonverbal responses.
· The child listens to the partner and provides one or two-word response.
· The child listens and responds to the partner and shares his/her own ideas/questions.
Every Pupil Response/Choral Response

· The child does not respond to the teacher’s prompt.
· The child responds to the teacher’s prompt with an appropriate hand gesture/ verbal response/ recorded response.
Note-Taking

· The child does not mark the text.
· The child marks the text when he/she uses a strategy.
· The child marks the text when he/she uses a strategy and can orally describe it.

	Phonemic Awareness Instruction: Segments and blends three-phoneme words automatically

Blending three-phoneme words

· The child cannot blend three-phoneme words.
· The child can partially blend three-phoneme words.
· The child can blend three-phoneme words.
Segmenting three-phoneme words

· The child cannot segment three-phoneme words.
· The child can partially segment three-phoneme words.
· The child can segment three-phoneme words.

	Phonics/Alphabetic Principle Instruction:  Produces all individual letter sounds automatically

Given each of the letter sounds,
· The child cannot identify any of the corresponding letters. 

· The child can identify some of the corresponding letters.

· The child can identify all of the corresponding letters.

Given each of the letters,
· The child cannot produce any of the corresponding letter sounds.
· The child can produce some of the corresponding letter sounds.
· The child can produce all of the corresponding letter sounds.


	High Frequency Word Instruction:  Reads and spells personal pronouns and high frequency verbs automatically

Given a list of personal pronouns,
· The child cannot read the words.
· The child can read some of the words.
· The child can automatically read most of the words.
Given a list of high frequency verbs,
· The child cannot read the words.
· The child can read some of the words.
· The child can automatically read most of the words.

	Connected Text Reading:  Reads appropriate phonetically-controlled texts

Given the letters in a CVC word,
· The child cannot blend the sounds together to read the word.
· The child can blend the sounds together to read the word.
Given an appropriate phonetically-controlled text,
· The child cannot read most of the words in the text.
· The child can only read high frequency words in the text.
· The child can read some of the words and decode the others.
· The child can read most of the words in the text.

	Connected Text Writing:  Draws and labels events from personal experience

Given the prompt to draw a picture about a personal experience,
· The child cannot draw a picture.
· The child draws a picture unrelated to a personal experience.
· The child can draw pictures of events from a personal experience.
Given the prompt to label drawings from personal experience,
· The child records squiggles and lines.
· The child records random strings of letters.
· The child records 1-2 words unrelated to the drawing/s.
· The child records 1-2 words related to the drawing/s.


Grade 1 
Unit 2

Oral Language and Vocabulary Development Activities

Goal: Produces oral sequential retellings of events from personal experience

Simple retellings of events in a child’s life or in the life of the classroom provide extensive opportunities for language development.  Maximizing those opportunities demands that teachers first model and then establish procedures for children to talk in pairs and small groups.

Sample Activities

1. Whole-Group.  The teacher uses shared writing to retell events from a field trip.  The teacher first thinks aloud about the purpose of the retelling -- to tell another teacher what happened.  Then the teacher thinks aloud about the events, paying special attention to what happened first, second, and third.  The teacher incorporates complex vocabulary related to the topics (e.g., museum, exhibits, café, cloakroom), using a white board to record notes and/or pictures to symbolize the events.  After planning, the teacher models oral delivery of a concise, sequential retelling.  She then pairs students to repeat her retelling, reminding them to engage with their partner through eye contact and clear and audible speech.


2. Small-Group.  The teacher meets with a small group to plan a retelling.  Together they choose an event to retell, and generate a list of events.  The teacher serves as scribe by modeling segmented spellings and by incorporating pictures.  Students take turns interpreting the pictures and words and using them as cues in the retelling.


3. Small-Group. The teacher provides a set of pictures representing events in a familiar sequence.  Students work to put the pictures in order and then to use the pictures as cues for an oral retelling of the event.


4. Independent.  During centers time, students use story paper to draw a picture of an interesting event that they want to share.  They practice their retelling until they are ready for sharing.  At the end of the day, the teacher pairs students to share, practicing their presentation skills.

Phonemic Awareness Instruction

Goal: Segments and blends onsets and rimes

Onsets are initial consonants and consonant clusters; rimes are vowels and sounds that follow.  Segmenting orally presented words into their onsets and rimes helps children develop facility with phonological manipulations that they can use in reading and spelling words.

Sample Activities

4. Whole-Group.  After reading a rhyming poem repeatedly in a shared reading format, the teacher draws attention to the rhyming words and shows the children how to segment and blend the sounds in those words.  The teacher asks the children to close their eyes.  First the teacher says each word in two parts (p-ig) and asks the children to guess the words she is trying to say.  After all words have been blended successfully, the teacher pronounces each word, then asks the children to say the first sound, holding up one finger, and then the rest of the sounds, holding up another finger.  (e.g., p-ig, w-ig, j-ig).  


5. Whole-Group.  The teacher uses a list of high frequency rimes to generate multiple lists of words.  The teacher introduces a puppet who speaks in an unusual way.  If the children tell the puppet a blended word, the puppet will segment it.  If the children tell the puppet a segmented word, the puppet will blend it.


6. Small-Group.  The teacher gives students cards with two sound boxes and two tokens.  The teacher pronounces a series of 3-phoneme words, and asks the children to segment them, moving one token into a box as they pronounce the onset, and the other token as they pronounce the rime.  Finally, the children blend the word again.

Phonics/Alphabetic Principle Instruction

Goal: Reads and spells common short vowel word families

Oral blending and segmenting activities for onsets and rimes differ from reading and spelling tasks only in the fact that the reading and spelling tasks use letters.  Matching the sounds and units in phonemic awareness and phonics tasks facilitates mastery.  Tasks presented below, then, follow directly from the ones presented above.
1. Whole-Group.  After reading a rhyming poem repeatedly in a shared reading format, the teacher draws attention to the rhyming words and shows the children how to read and spell those words. First, the teacher says, “The rhyming words we heard have the same spelling pattern, and that makes them easy to read. P-ig, w-ig, and j-ig all come from the same short vowel family.  The /ig/ sound is spelled –ig.  Let’s look at our alphabet chart and see if we can make any other words in the ig family.  I’ll point to a consonant, and you make the sound and blend it with /ig/.  Then touch your nose if it’s a real word, and stick out your tongue if it’s a nonsense word.”  


2. Whole-Group.  The teachers use a list of high frequency rimes to generate multiple lists of words.  The teacher presents words from two families at once, so that children have to attend to all of the letters.  The teacher introduces the lesson by saying, “We are going to work with words from two families:  -op and -up.  When you read these words, you make the first sound, and then you make the family sound, and then you blend.  After we read the words together, we’ll sort them into the correct spot in the pocket chart.”


3. Small-Group.  The teacher gives students cards with two sound boxes and a set of plastic letters.  The teacher directs the children to fill in the second box with two letters:  -an.  Then teacher pronounces a series of 3-phoneme words from the an family, and asks the children to think about the first sound, find the letter that represents that sound, move it into the box, and read the word.


4. Small-Group.  The teacher gives each child a dry erase board and marker.  The teacher dictates words from three word families that the children have been learning.  The children listen to the word, spell the word, and then show their board.  

High Frequency Word Activities

Goal:  Reads and spells high-frequency prepositions and conjunctions automatically

High frequency words often have irregular or low-frequency vowel patterns.  Mastery of these words for reading and spelling is essential to comprehension and composition.

Sample Activities

1. Whole-Group.  The teacher chooses five high-frequency focus words for the week (e.g., through, upon, beneath, over, around).  These words are introduced for meaning, within prepositional phrases.  The teacher asks children to show her (by pantomime) under the chair, upon the chair, beneath the chair, over the chair, and around the chair.  The teacher tells the children that these words are helpful to tell where things are, so they need to know how to read and spell them.  For each word, the teacher has the children clap and chant while spelling orally three times.  


2. Small-Group.  A pretest of word reading in isolation is useful for tracking children’s mastery of high-frequency words.  Students who don’t know many of the words automatically can comprise a group.  The teacher can provide brief high frequency word analysis and guide the children to segment the word into its sounds and to match the sounds to the letters.  If some of the sounds are difficult to spell, the teacher can remind the students to focus attention on those particular sounds.  


3. Independent.  Children play high frequency word bingo, using words that have been the focus of instruction.  The caller draws a card and reads the word.  Children must point to the word, read it, and spell it before covering it on their bingo card.

Connected Text Reading

Goal:  Reads appropriate phonetically-controlled texts


Early in first grade, children need chances to practice the words and patterns they are learning in isolation in the context of connected text.  Teachers should use text that is consistent with their phonics instruction.

Sample Activities

1. Whole-Group.  The teacher produces a set of sentence strips that contain high frequency words and vowel patterns that the children have been learning.  The teacher displays each sentence and asks the children to whisper-read it to see which words they can solve.  After children have whispered, the teacher asks each child to read the sentence to a partner.  Finally, the teacher leads the class in a choral reading of each sentence to ensure that all children have decoded all of the words correctly.

2. Small-Group.  The teacher forms groups based on achievement and engages them in repeated readings of appropriate phonics-controlled texts.  The instructional procedure is similar each session.  The teacher reviews the phonics patterns and high frequency words that will be encountered.  The teacher guides the children to examine the pictures quickly.  The bulk of the time, though, is spent in reading and rereading the text.  Because the goal is to practice decoding in connected text, the teacher does not provide modeling or support until after the children have attempted to read on their own.


3. Independent.  In a phonics center, children read and reread texts that they have already used in small group.  They use a whisper phone or a tape recorder as motivation.  After they have practiced on their own, they perform their reading for a partner.  

Connected Text Writing

Goal:  Draws and labels responses to read alouds

Using read-alouds to prompt written responses helps young children who often have difficulty in generating ideas for compositions.  Drawing first helps children to decide what to write about; supported use of invented spelling helps them to review their phonemic segmentation and letter sound skills.
Sample Activities

1. Whole-Group.  The teacher has read aloud a story that is set in a forest.  The teacher draws a picture of the forest, and of one of the characters, and the children help to retell the events.  Then the teacher thinks aloud about a personal experience in a forest.  The teacher draws another forest and writes a set of frame sentences:  My time in the forest was the same because __________.  My time in the forest was different because ________. The teacher teaches the words “same” and “different” and models for the children how to complete the frames.  Each child then draws and labels a personal response.


2. Independent.  The teacher establishes a listening center, with taped and electronic books.  Children who visit the center choose a text, listen to it, and then draw and label their favorite part of the book.

Grade 1 
Unit 2 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 2 Assessment

	Oral Language Development:  Produces oral sequential retellings of events from personal experience

After participating in a class experience,
· The child cannot produce an accurate oral retelling.
· The child can produce a retelling, but it is not sequential.
· The child can produce an oral sequential retelling.

	Phonemic Awareness Instruction: Segments and blends onsets and rimes

Given a series of segmented words,
· The child cannot blend.
· The child can blend.
Given a set of picture cards,
· The child cannot segment onsets and rimes.
· The child can segment onsets and rimes.

	Phonics/Alphabetic Principle Instruction:  Reads and spells common short vowel word families

Given a list of words and non-words with short vowel patterns that have been studied,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	High Frequency Word Instruction:  Reads and spells high-frequency prepositions and conjunctions automatically

Given a list of high frequency words that have been studied,
· The child cannot read or spell the words.
· The child can decode the words.
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	Connected Text Reading:  Reads appropriate phonetically-controlled texts

Given texts that have been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words.
· The child can read accurately and automatically.

	Connected Text Writing:  Draws and labels responses to read-alouds

After a read aloud,
· The child cannot independently draw and label a response.
· The child can draw, but not label.
· The child can draw, but labels are difficult to interpret.
· The child can draw and label using interpretable invented spelling.


Grade 1 
Unit 3

Oral Language Development Activities

Goal: Produces oral retellings of storybooks with settings, characters, and events
Traditional tales (folktales and fairy tales) provide opportunities for building knowledge of literary genres and for understanding similarities and differences among cultures in the world.  Children’s literature contains many instances of traditional tales that are appropriate for read-alouds.

Sample Activities

1. Whole-Group.  The teacher plans an extended unit on trickster tales from around the world.  For each tale, the children listen to the teacher read-aloud, or to an audio-taped or video version.  Then they use a simple story map to retell, focusing on the settings, characters, and events; the story maps are displayed in the classroom.  Each student has multiple opportunities to revisit the tales, retelling based on the story maps.  At the end of the unit, students give compare and contrast presentations, selecting two of their favorite tales, and drawing and labeling props to help them to tell how the tales are similar and different.


2. During interactive read-alouds, the teacher asks children to think very carefully about the setting and characters, using information the author gives in the words and information that the illustrator gives in the pictures.  When they think they can retell the basic characteristics of the setting, they ask the teacher to stop reading and use this starter to tell a partner.  I think the setting of this story is _______ because ________.  I think _____ is a _____ character because ___________.  


3. Independent.  The teacher establishes a comprehension center with a story board and copies of the texts that have been used in read-alouds.  During centers’ time, children review the read-aloud by looking at the pictures.  Then they use manipulatives in the comprehension center to recreate the story and to direct their retelling of the setting, characters, and events.  

Phonemic Awareness Instruction

Goal: Segments and blends four-phoneme words automatically
Phonemic awareness develops from larger to smaller units, and from fewer to more units.  Segmenting and blending 4-phoneme words focuses attention on beginning and ending blends, which provide a formidable challenge to many first-grade readers.

Sample Activities

1. Whole-Group. The teacher introduces initial consonant blends (e.g., bl- cr- sp-) and tells the children that they are ready to work with longer words.  For each blend, the teacher prepares a list of 10 short-vowel words.  She pronounces each word and has children segment it while she demonstrates with a slinky.  Then they blend the word again as the slinky contracts.


2. Whole-Group.  The teachers uses a list of high frequency rimes to generate multiple lists of words that have ending blends (e.g., -ank, -est, -ink, -ump, -unk).  The teacher introduces a puppet who speaks in an unusual way.  If the children tell the puppet a blended word, the puppet will segment it.  If the children tell the puppet a segmented word, the puppet will blend it.


3. Small-Group.  The teacher gives students cards with four sound boxes and four tokens.  The teacher pronounces a series of 4-phoneme words and asks the children to segment them, moving one token into a box as they pronounce each sound.  Finally, the children blend the word again.

Phonics/Alphabetic Principle Instruction

Goal: Reads and spells initial consonant blends and digraphs

Oral blending and segmenting activities for consonant blends and digraphs differ from reading and spelling tasks only in the fact that the reading and spelling tasks use letters.  Matching the sounds and units in phonemic awareness and phonics tasks facilitates mastery.  Tasks presented below, then, follow directly from the ones presented above.
1. Whole-Group. The teacher introduces initial consonant blends (e.g., bl- cr- sp-) and tells the children that they are ready to work with longer words.  For each blend, the teacher prepares a list of 10 short-vowel words.  She produces each word on a word card and has the children sound and blend until they are automatic. 


2. Whole-Group. The teacher introduces three consonants digraphs (sh, ch, th) and tells the children that what is special about these patterns is that the two letters together represent only one sound to form a word. For each digraph, the teacher prepares a list of 10 short-vowel words.  She produces each word on a word card, and has the children sound and blend until they are automatic.


3. Small-Group.  The teacher gives students cards with four sound boxes and a set of plastic letters. Then the teacher pronounces a series of 4-phoneme words, and asks the children to think about the sounds, find the letters that represent the sounds and move them into the boxes one at a time as they pronounce the sounds, and finally to read back the word they have spelled.


4. Small-Group.  The teacher gives each child a dry erase board and marker.  The teacher dictates words representing patterns that the children have been learning.  The children listen to the word, spell the word, and then show their board.  

High Frequency Word Activities

Goal: Reads and spells question words and contractions automatically

High frequency words often have irregular or low-frequency vowel patterns.  Mastery of these words for reading and spelling is essential to comprehension and composition.

Sample Activities

1. Whole-Group.  The teacher chooses five high-frequency focus words for the week (e.g., who, what, when, where, and how).  These words are introduced for meaning, within questions.  The teacher asks children to show her they understand each word by asking a question of their partner. The teacher tells the children that these words are helpful for asking questions, so they need to know how to read and spell them.  For each word, the teacher has the children clap and chant while spelling orally three times.  The words are displayed together on the classroom wall around a large question mark.


2. Whole-Group.  The teacher chooses five high-frequency focus words for the week (e.g., isn’t, wasn’t, didn’t, can’t, won’t).  These words are introduced for meaning, within sentences.  The teacher asks the children to show they understand each word by taking turns using each word in a sentence and share with a partner. The teacher tells the children that these words are helpful because they are two words in one (is + not), so they need to know how to read and spell them.  For each word, the teacher has the children clap and chant the letters and sky write for the apostrophe while spelling orally three times.  The words are displayed on the word wall.


3. Small-Group.  A pretest of word reading in isolation is useful for tracking children’s mastery of high-frequency words.  Students who don’t know many of the words automatically can comprise a group.  The teacher can provide a brief high frequency word analysis, guide the children to segment the word into its sounds and to match the sounds to the letters.  If some of the sounds are difficult to spell, the teacher can remind the students to focus attention on those particular sounds.  


4. Independent.  Children play high frequency word card games, similar to the game “slap jack” using words that have been the focus of instruction. Each child has a deck of high frequency word cards from instruction.  They turn over the first card and read (or spell) their word.  If the words are the same, the first child to call “same” takes the pair.  The child who has captured the most pairs wins.

Connected Text Reading

Goal: Reads leveled texts with support

When first-grade readers have established initial decoding skills and have begun building a sight vocabulary, they can read leveled texts with teacher support.  Leveled texts may provide a combination of decodable and high frequency words, but they will not all be words that the children have studied. 

Sample Activities

1. Whole-Group.  Many big books are actually leveled texts appropriate for modeling and shared reading.  Such texts provide teachers a chance to demonstrate decoding strategies.  When teachers read from big books, they should take care to model, finger pointing under the words as they read, and thinking aloud for difficult words that they would want the children to decode.  After an initial modeling and discussion, the teacher can engage the class in echo reading and then choral reading.  

2. Small-Group.  The teacher forms groups based on achievement and engages them in repeated readings of appropriate leveled texts.  The instructional procedure is similar each session.  The teacher reviews specific words that may be troublesome.  Then the teacher guides the children through a picture walk preview, incorporating some of the words that the children will see (but not pointing to the words).  The bulk of the time, though, is spent in reading and rereading the text.  Because the teacher has provided a preview, children may attempt the first reading independently.  Then the teacher can provide support in the form of echo, choral, and partner reading.  Note that in all of these cases, children are reading at the same time (rather than one at a time).


3. Independent.  In a fluency center, children read and reread texts that they have already used in small group.  They use a whisper phone or a tape recorder as motivation.  After they have practiced on their own, they perform their reading for a partner.  

Connected Text Writing

Goal: Produces written retellings with settings, characters, and events
Written retellings from read-alouds connect young children’s growing understanding of story structures with their growing ability to represent their ideas on paper.  Written retellings also provide an opportunity to introduce the processes of planning, drafting, revising, editing, and publishing.  Published texts can include class books, typed versions, and oral performances.

Sample Activities
1. Whole-Group. The teacher uses the story maps that have guided oral retellings to guide written retellings.  This time, though, the teacher models translation of the map into a simple narrative over the course of several days.  The teacher drafts a model that takes this format.  This is a story about _______.  The setting of the story is _______.  There are ___ important characters. The most important events in the story are ________.  After the initial summary is drafted, the teacher goes back and revises some of the sentences, to improve them.  Then the teacher edits the story, looking for capitalization, punctuation, and spelling.  The teacher models looking up the spelling of one word in a dictionary.  Finally, the teacher makes a final copy.  


2. Independent.  Children repeat the process that the teacher has demonstrated again over several days.  They plan their writing with the support of the graphic organizer.  They draft their narrative.  Then they meet with the teacher for direction before they revise.  Finally, they employ an editing checklist.  The final product is illustrated and saved in a class book.  

 Grade 1 
Unit 3 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 3 Assessment

	Oral Language Development: Produces oral retellings of storybooks with settings, characters, and events
After a read-aloud,
· The child cannot produce an oral retelling.
· The child can produce a retelling, but it is incomplete.
· The child can produce an oral retelling with the setting, characters, and events.

	Phonemic Awareness Instruction: Segments and blends four-phoneme words automatically 

Given a series of segmented 4-phoneme words,
· The child cannot blend.
· The child can blend partially.
· The child can blend.
Given a set of 4-phoneme words, presented orally,
· The child cannot segment.
· The child can segment partially.
· The child can segment fully.

	Phonics/Alphabetic Principle Instruction: Reads and spells initial consonant blends and digraphs 

Given a list of words and non-words with initial consonant blends that have been studied.
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	High Frequency Word Instruction: Reads and spells question words and contractions automatically 

Given a list of high frequency words that have been studied,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	Connected Text Reading: Reads leveled texts with support
Given texts that have been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words. 
· The child can read accurately and automatically.


	Connected Text Writing: Produces written retellings with settings, characters, and events
After a read-aloud,
· The child cannot plan a written retelling,
· The child can plan, but not draft,
· The child can draft, but not revise,
· The child can revise, but not edit,


Grade 1 
Unit 4

Oral Language Development Activities

Goal: Produces oral retellings of descriptive information texts

Information text read-alouds provide meaningful contexts for teaching the characteristics of information texts and for building children’s vocabulary and knowledge of the world.  

Sample Activities

1. Whole-Group.  The teacher has assembled a set of information texts that describe traditional foods in different cultures.  Over the course of several days of read-alouds, the children engage in discussions that compare and contrast the foods favored by different cultures.  They use webs to represent important text ideas.  The webs incorporate both pictures and words, and guide the children in retellings.


2. Whole-Group.  The teacher has assembled a set of information texts that describe the water cycle.  The teacher sets the goal of collecting information about the water cycle in order to compose a class book.  The book will include words and pictures.  During the read-alouds, completed over several days, the teacher identifies features in the texts (tables of contents, glossaries, captions, tables and charts) and discusses their merits for inclusion in the class book.  


3. Whole-Group.  The teacher establishes a vocabulary word wall, where interesting words are collected from read-alouds.  The teacher is particularly interested in multiple-meaning words, descriptive words, and action words.  After each day’s read-aloud, children nominate one word for the wall.  The teacher models investigation of the word, using an electronic dictionary to generate a definition and to locate a picture(s) to remind the children of the word’s meaning(s).  


4. Independent.  Children have access to the read-aloud texts and graphic organizers that have been created during whole-group instruction.  In one of their comprehension centers, they review the texts by looking at the pictures and then use the graphic organizer to support their retelling to a partner.  
Phonemic Awareness Instruction

Goal: Isolates medial vowel sounds for all short vowel words

The most difficult phonemic isolation target is the medial vowel.  Not surprisingly, vowels also pose difficulty in decoding and spelling for beginning readers.  

Sample Activities

1. The teacher contrasts two short vowels (e.g., a/e, o/u, e/i) each day, giving each child a card with the day’s vowels written on either side.  The teacher prepares a list of 20 words for each day, 10 from each of the target vowels.  The teacher pronounces the word, and directs the children to segment it softly, find the vowel sound, and then show the card that corresponds to that sound.

2. Small-Group. The teacher contrasts two short vowels (e.g., a/e, o/u, e/i) each day.  The teacher prepares a list of 20 words for each day, 10 from each of the target vowels.  The teacher gives students cards with three sound boxes and two plastic letters, corresponding to the day’s vowels.  The teacher pronounces a series of 3-phoneme words, and asks the children to segment them, find the vowel sound, and then move the appropriate vowel letter into the middle box.

3. Small-Group. The teacher contrasts two short vowels (e.g., a/e, o/u, e/i) each day.  The teacher assembles picture cards to represent common words with those vowel sounds, 10 from each of the target vowels.  The teacher first models naming and sorting the pictures by vowel sound.  Then she gives sets of pictures to pairs of children, to name and sort themselves.
Phonics/Alphabetic Principle Instruction

Goal: Reads and spells all regular CVC and CCVC short vowel words
In previous units, children have worked on consonants, consonant blends, consonant digraphs, and short vowels, within and outside of families.  This unit provides more instruction and practice in these foundational skills.  
1. Whole-Group. The teacher begins each day’s lesson with a very brief decoding drill.  The teacher distributes words cards to pairs of students, who sort them into two piles, easy and hard.  Then the teacher collects all of the cards that the children have deemed hard, and uses them to model sounding and blending.  Finally, he/she reviews all of the words in random order.  


2. Whole-Group. The teacher constructs a spelling test to administer to the whole class, testing the consonants, blends, digraphs, and vowel patterns that have been taught.  For each item, there are three examples.  These data are used to group children for small-group decoding instruction and review.


3. Small-Group.  The teacher groups children based on their spelling performance.  The teacher assembles word cards representing multiple examples of the items that were misspelled.  For these items, children are directed in synthetic decoding, making each sound, one at a time, and then blending to say the word.


4. Small-Group. The teacher groups children based on their spelling performance.  The teacher gives each child a dry erase board and marker.  The teacher dictates words representing patterns that the children have not mastered.  The children listen to the word, segment the word, spell the word, and then show their board.  

High Frequency Word Activities

Goal: Reads and spells high-frequency adjectives automatically 

High frequency words often have irregular or low-frequency vowel patterns.  Mastery of these words for reading and spelling is essential to comprehension and composition.

Sample Activities

1. Whole-Group.  The teacher chooses five high-frequency focus words for the week (e.g., color words, ordinal words).  These words are introduced for meaning, within sentences.  The teacher asks children to show they understand each word by using it in a sentence with their partner. The teacher tells the children that these words are helpful for providing more specific information, so they need to know how to read and spell them.  For each word, the teacher has the children clap and chant while spelling orally three times.  The words are displayed on the word wall.


2. Small-Group.  A pretest of word reading in isolation is useful for tracking children’s mastery of high-frequency words.  Students who don’t know many of the words automatically can comprise a group.  The teacher can provide brief high frequency word analysis, guide children to segment the word into its sounds and to match the sounds to letters.  If some of the sounds are difficult to spell, the teacher can remind the students to focus attention on those particular sounds.  


3. Independent.  Children play high frequency word concentration.  The teacher prepares a deck of cards with each word represented twice. Children lay the cards out, and take turns turning over one card and reading and spelling the word.  If the reading is accurate, the child can choose another card looking for a match. The child who has captured the most pairs wins.

Connected Text Reading

Goal: Reads leveled texts independently at 30 wcpm

Repeated, supported practice reading words in isolation and reading decodable and leveled texts must eventually be tested in independent reading.  First graders must make progress toward automaticity goals in order to reserve cognitive attention for the more challenging task of comprehension.

1. Whole-Group. Teacher can engage children in brief fluency practice by selecting short (e.g., 100-word) poems or passages that the whole class will practice. The text can be read three times each day, in a different format.  On the first day, the teacher can model an accurate, appropriately paced, prosodic reading while children track.  On the second day, the teacher can use an echo reading format.  On the third day, the teacher can use a choral reading format.  On the fourth and fifth day, children can whisper-read, or read in pairs, while the teacher circulates to listen for accuracy and to time each child, charting the time.  

2. Small-Group.  The teacher forms groups based on achievement and engages them in repeated readings of appropriately leveled texts.  The instructional procedure is similar each session.  The teacher reviews specific words that may be troublesome.  Then the teacher guides the children through a picture walk preview, incorporating some of the words that the children will see (but not pointing to the words).  The bulk of the time, though, is spent in reading and rereading the text.  Because the teacher has provided a preview, children may attempt the first reading independently.  Then the teacher can provide support in the form of echo, choral, and partner reading.  Note that in all of these cases, children are reading at the same time (rather than one at a time).  At the end of each session, the teacher can listen to and time two children, noting progress toward the goal of at least 30 words per minute.


3. Independent.  In a fluency center, children read and reread texts that they have already used in small group.  They use a whisper phone or a tape recorder as motivation.  After they have practiced on their own, they perform their reading for a partner.  


4. Independent. While children are working on their compositions, the teacher listens to each child read aloud for one minute from a brief passage.  The teacher notes any word recognition errors.  At the end of one minute, the number of words attempted minus the number of words missed provides the words correct in one minute.

Connected Text Writing

Goal: Produces written summaries of information texts
Written summaries of information texts read aloud build knowledge and also challenge young writers to represent their ideas on paper.  Written summaries also provide an opportunity to use the processes of planning, drafting, revising, editing, and publishing.  Published texts can include class books, typed versions, and oral performances.

Sample Activities
3. Whole-Group. The teacher uses the web and graphic organizers that have guided oral retellings to guide written retellings.  This time, though, the teacher models translation of the map into a simple summary over the course of several days.  The teacher sets the purpose of informing another person what they’ve learned.  The teacher drafts a model that takes this format.  This text is about _______. The main idea is ________.  The most important details are ___________. After the initial summary is drafted, the teacher goes back and revises some of the sentences, to check for run-ons and complete sentences.  Then the teacher edits the summary, looking for paragraph indentation, capitalization, punctuation, and spelling.  The teacher models looking up the spelling of one word in a dictionary.  Then the teacher makes a final copy, including an illustration found on the Internet.  


4. Independent.  Children repeat the process that the teacher has demonstrated, again over several days.  They plan their writing with the support of the graphic organizer.  They draft their summary.  Then they meet with the teacher for direction before they revise.  Finally, they employ an editing checklist.  The final product is illustrated and saved in a class book.  

 Grade 1 
Unit 4 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 4 Assessment

	Oral Language Development: Produces oral retellings of descriptive information texts
After a read-aloud,
· The child cannot produce an oral retelling.
· The child can produce a retelling, but it is incomplete.
· The child can produce an oral retelling with adequate description.

	Phonemic Awareness Instruction: Isolates medial vowel sounds for all short vowel words 

Given a series of segmented 3-phoneme words, presented orally,
· The child cannot isolate the medial vowel.
· The child can isolate the medial vowel.
Given a set of 4-phoneme words, presented orally,
· The child cannot isolate the medial vowel.
· The child can isolate the medial vowel.

	Phonics/Alphabetic Principle Instruction: Reads and spells all regular CVC and CCVC short vowel words 

Given a list of words and non-words with regular CVC and CCVC patterns,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	High Frequency Word Instruction: Reads and spells high-frequency adjectives automatically 

Given a list of high frequency words that have been studied,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	Connected Text Reading: Reads leveled texts independently at 30 wcpm
Given texts that have been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words. 
· The child can read accurately and automatically at 30 wcpm.
Given texts that have not been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words .
· The child can read accurately and automatically at 30 wcpm.


	Connected Text Writing: Produces written summaries of information texts

After a read-aloud,
· The child cannot plan a written summary.
· The child can plan, but not draft.
· The child can draft, but not revise.
· The child can revise, but not edit.


Grade 1 
Unit 5

Oral Language Development Activities

Goal: Produces oral retellings of sequentially-ordered information texts

Read-alouds of sequentially-ordered texts provide scaffolding for children who need to learn how to follow multi-step directions and use simple sequences to guide their understanding and their compositions.  Common sequentially-ordered texts include cycle books, information alphabet books, and recipes.

Sample Activities

1. Whole-Group.  The teacher finds a simple recipe that children can use to make trail mix.  The recipe requires no cooking, but directs children to measure and add ingredients in order.  The teacher first reads the recipe aloud, paying special attention to sequencing words, and then supports children working in cooperative groups to follow the directions.  


2. Whole-Group. The teacher reads aloud a book about the life cycle of the butterfly.  Children use a cycle organizer to draw and label the cycle.  


3. Whole-Group.  The teacher assembles a set of information alphabet books about animals.  Over several days, the teacher reads the books aloud interactively, filling in a graphic organizer for the characteristics of mammals, reptiles, amphibians, birds, and insects.  Next, the class reviews the formats authors used in the various alphabet books, including page layout, font, and type of information.  The teacher captures the students’ analyses by constructing a graphic organizer for a two-page spread about different types of animals.


4. Small-Group.  Children work in cooperative groups (mammals, reptiles, amphibians, birds, and insects) to summarize what they have learned from the various read-alouds in the format that they have constructed.  They look for additional information and for pictures on the Internet.  
Phonemic Awareness Instruction

Goal: Isolates medial vowel sounds automatically

The most difficult phonemic isolation target is the medial vowel.  Not surprisingly, vowels also pose difficulty in decoding and spelling for beginning readers.  Although children have worked on this task in the previous unit, this time the goal is automaticity.  In addition, this unit introduces long vowels, to pair with the upcoming phonics instruction.

Sample Activities


1. The teacher contrasts a long and short vowel each day (e.g., short a and long a), giving each child a picture to represent each of the sounds (e.g,. a cat and a cake).  The teacher prepares a list of 20 words for each day, 10 from each of the target vowels.  The teacher pronounces the word, and directs the children to segment it softly, find the vowel sound, and then show the card that corresponds to that sound.

2. Small-Group. The teacher contrasts one long and one short vowel each day.  The teacher assembles picture cards to represent common words with those vowel sounds, 10 from each of the target vowels.  The teacher first models naming and sorting the pictures by vowel sound.  Then she gives sets of pictures to pairs of children to name and sort themselves.
Phonics/Alphabetic Principle Instruction

Goal: Reads and spells one-syllable VCE words

Children with strong mastery of short vowel patterns can easily move to long vowels, given direct instruction.  The silent e rule is one of the few that is usually accurate, so it should be taught directly.  The important concept that children must master is that the silent e is used to mark the long vowel sound.

Sample Activities


1. Whole-Group.  The teacher assembles pictures of word pairs that differ only by the vowel sound (e.g., can-cane; man-mane; mop-mope; Tim-time).  The teacher defines vowel sounds, noting that they have been working mostly with short vowel sounds.  Long vowel sounds are sounds where the vowel says its names.  First, the teacher guides the children to name the pictures, find the vowel sound in each, ask themselves whether the vowel says its name, and sort the pictures into two piles (long vowel and short vowel). Then the teacher flips the pictures over to reveal the spellings.  She teaches the silent e rule:  When there is a silent e at the end of a word, the vowel says its name.  Children repeat the rule.


2. Whole-Group. The teacher contrasts a long and short vowel each day (e.g., short a and long a), giving each child a picture to represent each of the sounds (e.g,. a cat and a cake).  The teacher prepares a list of 20 words for each day, 10 from each of the target vowels.  The teacher pronounces the word and directs the children to segment it softly, find the vowel sound and then show the card that corresponds to that sound.  Once they have done that for all of the words, the teacher repeats the list, this time having the children spell the words on dry erase boards.

3. Small-Group. For children who are struggling, the teacher repeats the sorting and spelling tasks in small groups, providing additional modeling and error correction. The teacher contrasts a long and short vowel each day (e.g., short a and long a), giving each child a picture to represent each of the sounds (e.g,. a cat and a cake).  The teacher prepares a list of 20 words for each day, 10 from each of the target vowels.  The teacher pronounces the word, and directs the children to segment it softly, find the vowel sound, and then show the card that corresponds to that sound.  Once they have done that for all of the words, the teacher repeats the list, this time having the children spell the words on dry erase boards.
High Frequency Word Activities

Goal: Reads and spells high-frequency adverbs automatically


High frequency words often have irregular or low-frequency vowel patterns.  Mastery of these words for reading and spelling is essential to comprehension and composition.

Sample Activities

1. Whole-Group.  The teacher chooses six high-frequency focus word groups for the week (e.g., good, better, best; fast, faster, fastest).  These words are introduced for meaning within sentences.  The teacher asks children to show they understand each word by using it in a sentence with their partner. The teacher tells the children that these words are helpful for providing more specific information, so they need to know how to read and spell them.  For each word, the teacher has the children clap and chant while spelling orally three times.  The words are displayed on the word wall.


2.  Small-Group.  A pretest of word reading in isolation is useful for tracking children’s mastery of high-frequency words.  Students who don’t know many of the words automatically can comprise a group.  The teacher can provide brief high frequency word analysis and guide the children to segment the word into its sounds and to match the sounds to letters.  If some of the sounds are difficult to spell, the teacher can remind the students to focus attention on those particular sounds.  


3. Independent.  Children play high frequency word concentration.  The teacher prepares a deck of cards with each word represented twice. Children lay the cards out and take turns turning over one card and reading the word and using it in a sentence.  If the reading is accurate and the sentence appropriate, the child can choose another card looking for a match. The child who has captured the most pairs wins.

Connected Text Reading

Goal: Reads leveled texts independently at 40 wcpm

Repeated, supported practice reading words in isolation and reading decodable and leveled texts must eventually be tested in independent reading.  First graders must make progress toward automaticity goals in order to reserve cognitive attention for the more challenging task of comprehension.

1. Whole-Group. Teacher can engage children in brief fluency practice by selecting short (e.g., 100-word) poems or passages that the whole class will practice. The text can be read three times each day in a different format.  On the first day, the teacher can model an accurate, appropriately paced, prosodic reading while children track.  On the second day, the teacher can use an echo reading format.  On the third day, the teacher can use a choral reading format.  On the fourth and fifth day, children can whisper-read, or read in pairs, while the teacher circulates to listen for accuracy and to time each child, charting the time.  

2. Small-Group.  The teacher forms groups based on achievement and engages them in repeated readings of appropriate leveled texts.  The instructional procedure is similar each session.  The teacher reviews specific words that may be troublesome.  Then the teacher guides the children through a picture walk preview, incorporating some of the words that the children will see (but not pointing to the words).  The bulk of the time, though, is spent in reading and rereading the text.  Because the teacher has provided a preview, children may attempt the first reading independently.  Then the teacher can provide support in the form of echo, choral, and partner reading.  Note that in all of these cases, children are reading at the same time (rather than one at a time).  At the end of each session, the teacher can listen to and time two children, noting progress toward the goal of at least 40 words correct per minute.


3. Independent.  In a fluency center, children read and reread texts that they have already used in small group.  They use a whisper phone or a tape recorder as motivation.  After they have practiced on their own, they perform their reading for a partner.  


4. Independent. While children are working on their compositions, the teacher listens to each child read aloud for one minute from a brief passage.  The teacher notes any word recognition errors.  At the end of one minute, the number of words attempted minus the number of words missed provides the words correct in one minute.
Connected Text Writing

Goal: Produces original narratives with settings, characters, and events

1. Whole-Group. The teacher shows the children several examples of friendly letters and envelopes, drawing attention to the formatting of the address, the date, the greeting, the body, the closing, and the signature.  Each child is then charged with writing a thank-you letter to an adult who has assisted the class.  The body of the letter must contain a summary of the events that the person has assisted.  These letters are mailed to their intended audience.


2. Whole-Group. The teacher uses story maps to guide composition of an original narrative. After the initial story is drafted, the teacher goes back and revises some of the sentences, to check for run-ons and complete sentences.  Then the teacher models editing for word choice, replacing some common words with more descriptive ones.  The teacher edits the summary, looking for paragraph indentation, capitalization, punctuation, and spelling.  The teacher models looking up the spelling of one word in a dictionary.  Then the teacher makes a final copy, including an illustration found on the Internet.  


3. Independent.  Children repeat the process that the teacher has demonstrated, again over several days.  They plan their writing with the support of the story map.  They draft their story.  Then they meet with the teacher for direction before they revise.  Finally, they employ an editing checklist.  The final product is typed and published on the school’s Website.  

Grade 1 
Unit 5 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 5 Assessment

	Oral Language Development: Produces oral retellings of sequentially-ordered information texts
After a read-aloud,
· The child cannot produce an oral retelling.
· The child can produce a retelling, but it is incomplete.
· The child can produce an oral retelling with adequate description.

	Phonemic Awareness Instruction: Isolates medial vowel sounds automatically 

Given a series of 3-phoneme long and short-vowel words, presented orally,
· The child cannot isolate the medial vowel.
· The child can isolate the medial vowel.
· The child can isolate the medial vowel and tell whether it is short or long.

	Phonics/Alphabetic Principle Instruction: Reads and spells VCE words
Given a list of words and non-words with regular CVC and VCE patterns,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	High Frequency Word Instruction: Reads and spells high-frequency adverbs automatically 

Given a list of high frequency words that have been studied,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	Connected Text Reading: Reads leveled texts independently at 40 wcpm
Given texts that have been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words. 
· The child can read accurately and automatically at 40 wcpm.
Given texts that have not been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words. 
· The child can read accurately and automatically at 40 wcpm.


	Connected Text Writing: Produces original narratives with settings, characters, and events
· The child cannot plan an original narrative.
· The child can plan, but not draft.
· The child can draft, but not revise.
· The child can revise, but not edit.


Grade 1 
Unit 6

Oral Language Development Activities

Goal: Produces oral retellings of narratives with settings, characters, problems, events, and resolutions
With repeated exposure to interactive read alouds of high-quality children’s literature (across genres), first-grade children can participate in high-level discussions of text meaning, make connections across texts, and retell text accurately and succinctly.  

Sample Activities

1. Whole-Group.  The teacher chooses a narrative picture book with a strong story line and a complex theme.  During the read-aloud, the teacher pauses to engage in discussion about craft, asking questions such as, “Why do you think author chose to do that?  What does the author mean here?  What do we know about the character now that we didn’t know before? Given what the author has just told us, what do you think will happen next?”  Children alternate between sharing their answers with a peer and responding to the whole group.  At the end of the read-aloud, the teacher focuses attention on the theme, rather than the events, by asking the children to make personal connections.

2. Small-Group. After a read-aloud, the teacher guides the children to fill in their own story maps.  The children are arranged in cooperative groups, and charged first to discuss the story, sharing connections.  Then they are provided a graphic organizer, and, with the help of a scribe selected by the teacher, they use the organizer to document their shared understanding of each of the story elements:  setting, characters, problem, events, resolution, and theme.  Once all groups have finished, each group shares one of the items aloud; in this way, the entire story is reviewed.  
Phonemic Awareness Instruction

Goal: Segments and blends five-phoneme words automatically

By the end of first grade, nearly all children should have attained automaticity in the areas of segmentation and blending – the subskills required for decoding and spelling.  Words composed of 5-phonemes represent a particularly complex task in that they often contain both beginning and ending blends.  Attention to this skill at the end of the school year should be very brief.

1. Whole-Group. The teacher selects 5 challenge words each day, comprising both long and short vowels and blends at the beginning, ending, or both.  Children have individual sets of manipulatives (e.g., connecting blocks, 5-phoneme sound boxes, or tokens).  The teacher pronounces each word, and children segment it while touching one manipulative for each sound.  If the words are deliberately selected so that the children cannot anticipate the total number of phonemes, the teacher will be able to see which children need additional small-group instruction and which have mastered the task.

2. Small-Group. For children who have not mastered automatic segmentation, additional practice in small-group settings is warranted.  Again, the teacher selects words that vary in the number of phonemes, and provides sound boxes and manipulatives to focus children’s attention.  After each word in pronounced, the children segment the sounds, moving one token into a box to represent each sound.  Once the word is segmented, the children blend it again.  If children are inaccurate, the teacher steps in with modeling, and has the children repeat the word.  

Phonics/Alphabetic Principle Instruction

Goal: Reads one-syllable r-controlled words

R-Controlled vowel sounds pose a special challenge because they cannot be segmented and because the same sound is represented by different vowel spellings (e.g., fir, her, and fur).  However, accurate decoding of the sounds is easier than accurate spelling.

Sample Activities

1. Whole-Group.  The teacher introduces the r-controlled vowels as a special case.  She tells the children that vowels+r can represent three distinct sounds – the sounds found in far, for, and fur.  The teacher pronounces each of those words in segmented fashion, emphasizing the vowel sound, with the students repeating:  f-ar, f-or, f-ur.  The teacher then has the children sort a set of picture cards (e.g., car, barn, sport, horn, hurt, herd, bird) into the three categories based on their sound.  After the pictures are categorized, the spellings are revealed.  The teacher tells the children that the sound in far is spelled ar, the sound in for is spelled or, and the sound in fur is spelled ur, er, or ir.  Next the students are provided a list of r-controlled words to read with a partner.


2. Small-Group. For each lesson, the teacher chooses two sets of r-controlled words and one set of short vowel or VCE words (e.g, ar, ir, aCE).  The teacher prepares word cards with 10 examples of each pattern and reminds children of the key words for r-control (far and fir) and the VCE rule:  When there is a silent e at the end of the word, the vowel says its name.  The teacher reveals each word, and asks the children to read it and then tell why it is pronounced that way.  Children respond either “It’s like the word far; It’s like the word fir; or, The vowel says its name.”  


3. Small-Group. For each lesson, the teacher chooses one of the stable r-controlled patterns (or or ar) and one of the other three (ur, ir, or er).  The teacher dictates words and children spell them on white boards in one of two columns.  
High Frequency Word Activities

Goal: Reads and spells regular and irregular words automatically


The end goal of all decoding instruction is automatic words recognition.  By the end of first grade, children should have a very large sight word vocabulary.  Practicing high-frequency words to automaticity facilitates comprehension.

Sample Activities

1. Whole-Group.  The teacher takes two minutes at the start of the reading block to review words on the word wall.  The teacher touches an individual word with a pointer, and, using a visual cue such as a hand motion, indicates that the students should read the word in unison.  If the teacher allows two seconds before inviting the reading, all children should have enough time to either recognize or decode the word.


2. Whole-Group.  While the students are working on compositions, the teacher circulates to administer a high-frequency word inventory comprising words and patterns that have been taught previously or from a word frequency list.  The teacher then uses that data to group children for small-group review and instruction.  


3. Small-Group.  For children who have not mastered automatic sight word recognition, the teacher provides additional instruction and practice.  The teacher assembles a set of word cards that represent unknown words for the group, based on the sight word inventory.  That way, for each individual child, the list contains some known items and some unknown ones.  For each word, the teacher displays the word, pronounces the individual sounds, then blends the word.  Students respond by repeating chorally.  After the words have been modeled, the teacher shuffles the word cards and displays them one at a time, without modeling.


4. Independent.  The teacher makes sets of word cards on metal rings, and establishes a center for practicing.  Students select a ring and read the words, timed by a partner.  Their goal is to read the set three times, decreasing their time with each repetition.
Connected Text Reading

Goal: Reads with appropriate phrasing and understands first grade texts independently at 40 wcpm

Reading fluently is more than reading quickly.  First graders must read independently with accuracy and appropriate phrasing.  Part of that task includes representing phrasing and punctuation through intonation during oral reading.

1. Whole-Group.  Poetry provides ample context for consideration of phrasing.  In addition, it allows for children to memorize text segments and to perform for one another.  Teachers can introduce poems in a supported context by modeling prosodic reading, then engaging the class in echo and choral reading, emphasizing phrasing.  When several poems have been introduced in this manner, the teacher can allow children to choose their favorite and to practice it until they can recite it with appropriate phrasing from memory.


2. Whole-Group.  Shared, repeated readings of grade-level texts can build children’s attention to phrasing.  The teacher can model monotone readings and too-rapid readings in order to draw children’s attention to prosody.  After modeling, support through echo and choral readings allows children to experience prosodic reading.


3. Small-Group.  When children have achieved adequate sight vocabularies, they can build their phrasing skills through reader’s theater.  Reader’s theater scripts allow children to work in groups and to practice reading and performing.  After several days of practice, children can perform their pieces for other groups. 

4. Small-Group.  The teacher forms groups based on achievement and engages them in repeated readings of appropriate leveled texts.  The instructional procedure is similar each session.  The teacher reviews specific words that may be troublesome.  Then the teacher guides the children through a picture walk preview, incorporating some of the words that the children will see (but not pointing to the words).  The bulk of the time, though, is spent in reading and rereading the text.  Because the teacher has provided a preview, children may attempt the first reading independently.  Then the teacher can provide support in the form of echo, choral, and partner reading, directing the children to concentrate on their phrasing. 


5. Independent.  In a fluency center, children read and reread texts that they have already used in small group.  They use a whisper phone or a tape recorder as motivation.  After they have practiced on their own, they perform their reading for a partner, paying special attention to phrasing.  


Connected Text Writing

Goal: Produces original narratives with settings, characters, problems, solutions, and events
Fully-developed narratives are important achievements in the first-grade curriculum. They bring together many skills (e.g., story-level comprehension, vocabulary knowledge, and knowledge of the orthography).  

1. Whole-Group. The teacher uses a shared writing procedure to plan a story on a story map but stops after the problem is introduced.  Children then work in collaborative groups to complete the map, thereby considering many alternative solutions to the problem.  


2. Whole-Group. The teacher uses story maps to guide composition of an original narrative. After the initial story is drafted, the teacher goes back and revises some of the sentences to check for run-ons and complete sentences.  Then the teacher models editing for word choice, replacing some common words with more descriptive ones.  The teacher edits the summary, looking for paragraph indentation, capitalization, punctuation, and spelling.  The teacher models looking up the spelling of one word in a dictionary. Then the teacher makes a final copy, including an illustration found on the Internet.  


3. Independent.  Children repeat the process that the teacher has demonstrated, again over several days.  They plan their writing with the support of the story map.  They draft their story.  Then they meet with the teacher for direction before they revise.  Finally, they employ an editing checklist.  The final product is typed and published on the school’s Website.  

Grade 1 
Unit 6 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction (both whole group and small), with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 6 Assessment

	Oral Language Development: Produces oral retellings of narratives with settings, characters, problems, events, and resolutions
After a read-aloud,
· The child cannot produce an oral retelling.
· The child can produce a retelling, but it is incomplete.
· The child can produce an oral retelling with a clear problem and resolution.

	Phonemic Awareness Instruction: Segments and blends five-phoneme words automatically 
Given a series of 3-, 4-, and 5-phoneme words, presented orally,
· The child cannot segment or blend automatically.
· The child can blend, but not segment.
· The child can blend and segment, but not automatically.
· The child can blend and segment automatically.

	Phonics/Alphabetic Principle Instruction: Reads one-syllable r-controlled words 

Given a list of r-controlled words,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	High Frequency Word Instruction: Reads and spells regular and irregular words automatically 

Given a list of high frequency words that have been studied,
· The child cannot read or spell the words.
· The child can decode the words. 
· The child recognizes the words automatically.
· The child can both recognize and spell the words.

	Connected Text Reading: Reads first grade texts independently at 40 wcpm, with appropriate phrasing

Given texts that have been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words. 
· The child can read accurately and automatically at 40 wcpm.
· The child can read accurately, automatically, and with adequate phrasing at 40 wcpm.
Given texts that have not been previously used in instruction,
· The child cannot read independently.
· The child can decode some of the words.
· The child can read accurately and automatically at 40 wcpm.
· The child can read accurately, automatically, and with adequate phrasing at 40 wcpm.

	Connected Text Writing: Produces original narratives with settings, characters, problems, solutions, and events
· The child cannot plan an original narrative.
· The child can plan, but not draft.
· The child can draft, but not revise.
· The child can revise, but not edit.
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