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Districts should correlate basal readers and accompanying ancillary materials to the content outlined in this document. Check the list of recently adopted reading textbooks for weaknesses of individual books based on criteria from the Consumer’s Guide or the Florida Reading Research Center. Once the alignment is complete and provisions for supplementing are made, the basal reading materials and student need should be used to determine the timeframe and sequencing.
Grade 4
Reading and Language Arts Essentials

In order to meet age-appropriate Louisiana state content standards for English Language Arts, fourth grade teachers must develop children’s word recognition, fluency, vocabulary, comprehension, composition, spelling, and use of standard grammar and conventions. In the word recognition and fluency strands, activities are sequenced in order of difficulty.  In the other strands, though, activities are sequenced to integrate the GLEs in meaningful ways; reordering of these tasks is possible without disrupting grade-level growth targets.

	
	Sample activities
	Sample assessment

	Word Recognition
	Unit
	Unit

	
	1
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	4
	5
	6
	1
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	3
	4
	5
	6

	Fluency
	Unit


	Unit
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	Comprehension
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	Composition
	Unit


	Unit
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	Spelling
	Unit


	Unit
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	Grammar and Conventions
	Unit


	Unit

	
	1
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	5
	6
	1
	2
	3
	4
	5
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In order to understand the design of the curriculum, these goals are presented below within the strands.  The six goals beneath each strand identify (by number) the theme in which they are presented and described.  In all cases, however, within a particular unit, teachers may choose to progress to the next most difficult task once the children have mastered the unit goal.  Each of the units ends with a set of sample informal performance assessment tasks to indicate mastery or to pinpoint areas for reteaching.  These sample tasks may be supplemented with standardized tasks.  

Word Recognition

1. Applies syllable types to decode unknown words
2. Decodes and spells unknown words through structural analysis (GLEs: 1, 32)
3. Decodes and spells unknown words through structural analysis (GLEs: 1, 32)
4. Decodes and spells unknown words through structural analysis (GLEs: 1, 32)
5. Recognizes that different words have the same origin (GLE: 2)
6. Uses conventional and on-line dictionaries to find pronunciations of unknown words (GLE: 3)
Fluency

1. Given opportunities for repeated readings, read an early fourth-grade text with accuracy, prosody, and adequate reading rate

2. Read an early fourth-grade text with accuracy, prosody, and adequate reading rate

3. Read a mid-fourth-grade text with accuracy, prosody, and adequate reading rate

4. Read a late-fourth-grade-level text with accuracy, prosody, and adequate reading rate

5. Read an end-of-fourth-grade text with accuracy and prosody at 140 words per minute on the first reading (GLE: 10)

6. Adjust speed of reading to meet reading purposes (GLEs: 4, 9)

Vocabulary Development

1. Determine unknown word meanings and understand word choices through use of dictionaries, thesauruses and on-line resources (GLE: 2)
2. Identify unknown words during reading, and determine their meanings through context and/or reference aids (GLE: 2)
3. Incorporate new words encountered in text into meaning vocabulary
4. Incorporate new words encountered in text into meaning vocabulary
5. Incorporate new words encountered in text into meaning vocabulary
6. Incorporate new words encountered in text into meaning vocabulary


Comprehension

1. Apply comprehension skills and strategies in information texts and in narratives (GLEs: 7, 14, 15, 50)
2. Analyze narratives, myths, and legends deeply, attending to point of view, conflicts, and themes (GLEs: 5, 13, 40)
3. Analyze poems deeply, attending to literacy devices (e.g., metaphor, hyperbole) (GLEs: 6, 12)
4. Respond personally and compare and contrast texts with similar themes from different cultures (GLEs: 8, 11)
5. Identify author’s bias and purpose in persuasive, informative, and expressive texts (GLEs: 16, 17, 18, 39)
6. Apply comprehension skills and strategies to understand, respond to, and remember text information (GLE:19)


Composition

1. Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 3-paragraph information essays and book reviews (GLEs: 20, 21, 23, 27, 47)
2. Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems (GLEs: 22, 23, 24, 25, 34)
3. Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems (GLEs:22, 23, 24, 25, 34)
4. Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on familiar topics (GLEs: 23, 26)
5. Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on unfamiliar topics; share them in formal presentations to classmates (GLEs: 23, 26, 36, 37, 38, 41, 45, 48, 49)
6. Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct persuasive essays; share them in formal presentations to classmates (GLEs: 23, 26, 36, 37, 38, 42, 43, 44, 46)
Grammar and Conventions

1. Compose a variety of standard English sentences (GLE: 30)
2. Use standard English punctuation in writing, including apostrophes and contractions (GLE: 28)
3. Apply standard English capitalization in writing (GLE: 29)
4. Use a variety of verb forms correctly in writing (GLE: 31
5. Compose a variety of standard English sentences (GLE: 30)
6. Compose a variety of standard English sentences (GLE: 30)

To implement the sample activities that follow, teachers will need to allocate at least two hours each day for English Language Arts.  In addition, they will need to organize that time so that each child experiences whole-group and Small-Group instruction and individual, paired, or small-group independent practice. When appropriate, sample activities are given for each of those groupings.

Grade 4

 Unit 1
Word Recognition

Goal: Applies syllable types to decode unknown words
Fourth graders must be able to decode all six basic types of syllables. These include (1) closed (e.g., cat), (2) open (e.g., me), (3) vowel-consonant-e (e.g., cake), (4) vowel team (e.g., teeth), (5) vowel-r (e.g., fur), and (6) consonant-le (e.g., apple). The first five types occur in both one-syllable and multisyllabic words, and students must be able to decode them in both instances.

Sample Activities
1.
Whole-Group. The teacher chooses one of the six syllable types and prepares a list of one-syllable words of that type and a second list of two-syllable words. The teacher reviews the pronunciation of the one-syllable words and then asks the students to suggest similar words that can be added to the list. The teacher then moves to the two-syllable words and points out how the same idea is at work. (In the case of consonant-le words, there will, of course, be only the two-syllable word list.)

2.
Small-Group. The teacher prepares cards containing two-syllable words that reflect one or two particular syllable types and that are likely to be unfamiliar (e.g., med-dle, de-cent). The children must pronounce each word, perhaps in a game format. (It is important that these words be real and not pseudo words.)

3.
Independent. The student revisits a recent reading selection and lists ten words containing a particular syllable type.
Fluency

Goal: Given opportunities for repeated readings, read an early fourth-grade text with accuracy, prosody, and adequate reading rate
At the start of fourth grade, children should be able to read a fourth-grade text at a rate of at least 95 words per minute, with high levels of accuracy and with appropriate phrasing and intonation.
Sample Activities
1.
Whole-Group. The teacher reads aloud a story from a trade book or anthology, and then leads a discussion to ensure comprehension.  The teacher rereads, using an echo reading procedure.  The teacher reads a page (while students track in their own copy of the text) and then the students reread, aloud and in unison, the portion that the teacher has just read.

2.
Small-Group. The teacher chooses a book that is at an appropriate level of difficulty for the group.  First, the teacher preteaches any words that have low-frequency or irregular vowel patterns.  Next, he/she provides a brief preview of the text.  Finally, he/she engages the group in a choral reading, in which they all read aloud simultaneously along with the teacher.  After reading the text in this way, they have a brief discussion of the text meaning.  Finally, each child whisper-reads the text independently, with teacher support if needed.

3.
Independent. Students are paired for partner reading.  They read aloud to one another, alternating pages.

Vocabulary Development

Goal: Determine unknown word meanings and understand word choices through use of dictionaries, thesauruses and on-line resources 
It is important for students to be able to determine word meanings independently, through the use of reference aids. Such aids include dictionaries, thesauruses, synonym finders, glossaries, and software. Each aid has unique properties and must be taught separately and explicitly.

Sample Activities
1.
Whole-Group. The teacher describes the reference aid and outlines procedures for its use. The teacher then presents a number of examples of unknown words in sentence contexts. Such contexts are important because most words have more than a single meaning, and choices located through reference aids must be checked for appropriateness through context. This lesson can, for some aids, be combined with using the aid to determine pronunciations.

2.
Small-Group. Students are given sentences with key words underlined. They work in pairs to look up each word and locate its definition or a synonym. Together they test the definition or synonym against the sentence context.

3.
Independent. Students list self-selected words from their reading, the meanings of which are not entirely familiar. After reading, they use a reference aid to determine the meaning of each. 
Comprehension

Goal: Apply comprehension skills and strategies in information texts and in narratives 
By fourth grade, the texts children encounter grow increasingly sophisticated and require an array of skills and strategies for adequate comprehension. Students must be able to make reasonable predictions, arrive at logical inferences, note complex sequences, compare and contrast ideas, distinguish fact from opinion, and infer main ideas. They must also be able to form and answer questions about what is read and to make connections to experiences and background knowledge.

Sample Activities
1.
Whole-Group. The teacher selects one of the strategies listed above and chooses a short text that affords an opportunity to apply it. The teacher conducts a read-aloud of the text and pauses at key points to illustrate the strategy by means of think-alouds. For example, to illustrate the process of making inferences, the teacher would pause and explain how facts from two sentences can be logically combined to arrive at a third fact that is not stated. Each think-aloud should include not only the process of the strategy but a reminder that proficient readers apply it.

2.
Small-Group. As the teacher leads the students through an appropriate book, a think-aloud is conducted to illustrate a selected strategy. Because the book may offer chances to apply additional strategies, more think-alouds might be appropriate as a means of reinforcing those introduced in whole-group settings.

3.
Independent. Students are given a written task designed to require application of a particular strategy. For example, in the case of comparing and contrasting ideas or things, students might be asked to complete a Venn diagram after reading:




Idea 1




Idea 2


The results of the written assignment provide a means of monitoring the extent to which the student can apply the strategy.

Composition

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 3-paragraph information essays and book reviews 
Writing multi-paragraph information essays is perhaps the single most important type of composition that students will undertake. Fourth grade is not too early to develop the ability to undertake such a composition.
Sample Activities
1.
Whole-Group. The teacher presents an overview of the entire process, using fourth-grade examples at various points of development. Introducing children to this form of composition is a demanding process and will require careful attention to every step of the process from researching facts to sharing the final product with others. It is important to use examples and topics that are largely familiar to the students so that they can concentrate on the process. It is also important to stress the overall organization of the essay and the need to provide clear transitions from one paragraph to the next.

2.
Small-Group. As students gain familiarity with the process, they can be grouped according to interest. Topics will need to be suggested by the teacher according to the availability of classroom resources. Together the teams can research their topics, plan the organization of an information report, and finally draft and share it. Careful teacher monitoring will be required.
3.
Independent. Each student will select a topic from a list prepared by the teacher. The steps of the process will then begin, and although the teacher will expect students to move through them independently, support may be required in some cases.
Grammar and Conventions

Goal: Compose a variety of standard English sentences 
Sample Activities
1.
Whole-Group. The teacher defines each type of sentence (e.g., simple, compound, complex, compound-complex) and provides examples based on the same clauses:


Simple


The weather was very hot. The sun was hidden by clouds.


Compound

The weather was very hot, but the sun was hidden by clouds.

Complex
Although the sun was hidden by clouds, the weather was very hot.

Compound-Complex

Although the sun was hidden by clouds, the weather was very hot, and we decided to go swimming.

The teacher begins by giving completed examples like this one and then moves to examples in which only three simple sentences are given. Together, the class discusses how these can be combined into other sentence types.

2.
Small-Group. Students work in small groups and are provided with sets of three simple and related sentences. They must work together to combine two or all three of the sentences to construct the more advanced sentence types.  

3.
Independent. Each student must first write three simple sentences related in content and then use them to compose sentences of each type.

Grade 4 
Unit 1 Sample Assessment Tasks

	Unit 1 Assessment

	Word Recognition: Applies syllable types to decode unknown words
When presented a multisyllabic word in isolation, 

· The child cannot use knowledge of syllable types to decode it.
· The child uses knowledge of some but not all syllable types present to decode it.
· The child can use knowledge of all syllable types present to decode it.

	Fluency: Given opportunities for repeated readings, read an early fourth-grade text with accuracy, prosody, and adequate reading rate
Given a fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with a rate less than 95 words per minute.
· The child can read accurately and at least 95 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.

	Vocabulary Development: Determine unknown word meanings and understand word choices through use of dictionaries, thesauruses and on-line resources 
· The child cannot use reference aids, even with teacher support.

· The child can use reference aids, but only with teacher support.

· The child can use reference aids independently.

	Comprehension: Apply comprehension skills and strategies in information texts and in narratives 
Given a fourth-grade information text,

· The child cannot make reasonable predictions, arrive at logical inferences, note complex sequences, compare and contrast ideas, distinguish fact from opinion, or infer main ideas.
· The child can occasionally make reasonable predictions, arrive at logical inferences, note complex sequences, compare and contrast ideas, distinguish fact from opinion, and infer main ideas.
· The child consistently makes reasonable predictions, arrives at logical inferences, notes complex sequences, compares and contrasts ideas, distinguishes fact from opinion, and infers main ideas.
Given a complex fourth-grade narrative text,

· The child cannot make reasonable predictions, arrive at logical inferences, note complex sequences, compare and contrast ideas, distinguish fact from opinion, or infer main ideas.
· The child can occasionally make reasonable predictions, arrive at logical inferences, note complex sequences, compare and contrast ideas, distinguish fact from opinion, and infer main ideas.
· The child consistently makes reasonable predictions, arrives at logical inferences, notes complex sequences, compares and contrasts ideas, distinguishes fact from opinion, and infers main ideas.


	Composition: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 3-paragraph information essays and book reviews 
Given a writing prompt,

· The child cannot plan a well-reasoned 3-paragraph essay.
· The child can plan a well-reasoned 3-paragraph essay, but not complete a draft.
· The child can plan and draft a well-reasoned 3-paragraph essay.
Given a writing prompt,

· The child cannot plan a book review.
· The child can plan a book review, but not complete a draft.
· The child can plan and draft a book review.

	Grammar and Conventions Compose a variety of standard English sentences 
When given a type of sentence,
· The child cannot compose a sentence of that type.
· The child can inconsistently compose a sentence of that type.
· The child can consistently compose a sentence of that type.
When given a writing prompt,

· The child produces a composition that incorporates little or no variety of sentence types.
· The child produces a composition that incorporates a reasonably good variety of sentence types.
· The child produces a composition that incorporates a rich variety of sentence types.


Grade 4 
Unit 2
Word Recognition

Goal: Decodes and spells unknown words through structural analysis 
Fourth graders must learn to analyze multisyllabic words on the basis of morphemes (affixes and roots) whenever words contain these elements. Many of the technical terms they will encounter in content areas will possess affixes, and it is important for children to have the skills required to recognize them.

Sample Activities
1.
Whole-Group. The teacher prepares a list of coined words that contain a common root word and at least one common affix (e.g., rewashed, doglike). The teacher underlines the affixes and root and provides a sentence containing each coined word (e.g., “After she drove through mud, the girl rewashed her car.”) In each case, the teacher asks the children to suggest a meaning. 

2.
Small-Group. The teacher prepares word cards containing new coined words that contain a common root word and at least one common affix. Working in pairs, the students must infer each word’s meaning and write a meaningful sentence.

3.
Independent. Given a list of root words, prefixes, and suffixes, the students must coin their own words and write sentence contexts that reflect their meanings.

Fluency

Goal: Read an early fourth-grade text with accuracy, prosody, and adequate reading rate
Sample Activities 
1.
Whole-Group. The teacher pairs children in high-low pairs for 15 minutes of fluency practice.  S/he instructs the stronger reader to begin, reading one paragraph.  Then the partner rereads the same paragraph.  The children take turns reading until the timer rings.

2.
Small-Group. The teacher selects text that contains words or word patterns that have been introduced in the word recognition lesson.  She directs children to whisper read the text, and then to reread it to hunt for particular words.

3.
Independent. Children use whisper phones to reread previously read text or poems.  At the end of the week, each child performs a favorite segment for a partner.

Vocabulary Development

Goal: Identify unknown words during reading, and determine their meanings through context and/or reference aids 
Proficient readers use context in an effort to infer the meanings of familiar words. In cases where context proves inadequate and they judge the word to be important to comprehension, they consult reference aids, such as glossaries and dictionaries.

Sample Activities
1.
Whole-Group. The teacher writes a sentence on the board containing a low-frequency word that the student can decode but the meaning of which will be unfamiliar (e.g., “The vole lives in a burrow.”). The teacher then points out that just pronouncing the word does not help since the children have never heard it before. The next strategy is to see if there are clues in the sentence. The students are prompted to generate conclusions, which the teacher lists (e.g., a vole is probably an animal, it lives underground, etc.). The teacher points out that often the sentence does not tell us enough and that we must decide whether the word is important enough to look up.
2.
Small-Group. Students are given a list of sentences like the example above. They work in pairs to try to infer the word’s meaning from context. They then check their conclusions by looking up the words in a dictionary.

3.
Independent. Working in reverse, each student undertakes a word hunt to discover 10 low frequency words in a dictionary. The student then writes a sentence context for each, containing strong clues to the word’s meaning.

Comprehension

Goal: Analyze narratives, myths, and legends deeply, attending to point of view, conflicts, and themes 
Comprehension depends in part on the readers’ knowledge of important genres, how they are structured, and the conventions their authors employ. It is easier, for example, to understand a myth or other type of narrative when the reader has knowledge of these genres. This knowledge must be explicitly imparted, using engaging examples.

Sample Activities
1.
Whole-Group. The teacher chooses a genre (a myth, legend, etc.) and presents its defining characteristics. The teacher then conducts a read-aloud of an example, pausing to point out how the example conforms to the defining characteristics. A second example is then presented, and again the teacher indicates how it possesses the characteristics. The teacher then, in collaboration with the students, completes a Venn diagram designed to compare and contrast the two examples:





Example 1




Example 2



The teacher stresses that both examples possess the defining characteristics but that they vary in specifics.

2.
Small-Group. The teacher introduces a new example of the genre, building background and establishing a focus for reading. The example is written near the students’ instructional level and may be part of a leveled set. Each student has a copy. The teacher breaks the reading into segments, stopping the children to discuss each segment and focusing in particular on how the new example conforms to the defining characteristics of the genre.

3.
Independent. After the defining characteristics of the genre have been learned, each student is asked to locate an example of the genre and write a one-paragraph response that focuses on whether it possesses the defining characteristics.

Composition

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems 
Sample Activities
1.
Whole-Group. The teacher engages the class in a shared writing of a story.  The teacher displays the graphic organizer that has been used to understand stories read aloud, reviewing each feature.  Then the teacher engages the class in a shared writing exercise, the goal of which is to plan a novel story.  Together they think aloud about a possible setting and set of characters, brainstorm several possible problems, choosing the one that is most interesting.  Once the problem is set, they brainstorm several different possible sets of events and solutions.  The teacher reinforces how the use of the graphic organizer before writing allows for the creation of a great story.

2.
Small-Group. Students can use the class planning document as their prewriting organizer and then draft, edit, and publish their story.

3.
Independent. Once they have planned and written a story with the support of their peers, children can use the same procedure to work on individual pieces with less support. The teacher conducts conferences with each student to provide individualized support and guidance. When final drafts are produced, the students take turns sharing their products.
Grammar and Conventions

Goal: Use standard English punctuation in writing, including apostrophes and contractions 
Sample Activities
1.
Whole-Group. The teacher reviews the rules of punctuation (e.g., apostrophes to denote possession or contracted forms) and provides examples of how each rule is applied. The teacher then moves on to examples that may or may not contain an error. The class must decide in each instance whether the punctuation is wrong. Some of the errors involve lack of required punctuation:



The Saints coach said it’s time for the big game.


Some of the errors involve erroneous capitalization:



The Saint’s Coach said its time for the big game.


Note that such lessons can be combined with other grammar objectives, such as capitalization.

2.
Independent. Each student’s compositions are routinely examined to determine whether the rules of punctuation have been applied properly. The teacher notes errors and reviews them individually.

Grade 4 
Unit 2 Sample Assessment Tasks

	Unit 2 Assessment

	Word Recognition: Decodes and spells unknown words through structural analysis 

When presented with words containing multiple morphemes,

· The child cannot use structural analysis to help decode the word.
· The child sometimes uses structural analysis to help decode the word.
· The child consistently uses structural analysis to help decode the word.

	Fluency: Read an early fourth grade text with accuracy, prosody, and adequate reading rate
Given a fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with rate less than 105 words per minute.
· The child can read accurately, and at least 105 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.

	Vocabulary Development: Identify unknown words during reading, and determine their meanings through context and/or reference aids 

Given an unfamiliar word and a strong sentence context,

· The child cannot use context to infer word meaning.
· The child cannot consistently use context to infer word meaning.
· The child can consistently use context to infer word meaning.

	Comprehension: Analyze narratives, myths, and legends deeply, attending to point of view, conflicts, and themes 

After reading a narrative, myth, or legend,

· The child cannot use the characteristics of the genre to note point of view, identify conflicts, or determine the theme.
· The child can use some of the characteristics of the genre to note point of view, identify conflicts, and determine the theme.
· The child can use any of the characteristics of the genre to note point of view, identify conflicts, and determine the theme.

	Composition: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems 
Given a writing prompt,

· The child cannot plan a coherent narrative composition.
· The child can plan a coherent narrative composition, but not complete a draft.
· The child can plan and draft a coherent narrative composition.
When asked to compose a short poem in a genre studied,

· The child cannot produce a poem.
· The child can produce a poem that inconsistently meets the genre’s requirements.
· The child can produce a poem that consistently meets the genre’s requirements.


	Grammar and Conventions Use standard English punctuation in writing, including apostrophes and contractions 
When given a writing prompt,

· The child produces a composition that rarely reflects accurate use of apostrophes and other punctuation.
· The child produces a composition that sometimes reflects accurate use of apostrophes and other punctuation.
· The child produces a composition that consistently reflects accurate use of apostrophes and other punctuation.


Grade 4 
Unit 3
Word Recognition

Goal: Decodes and spells unknown words through structural analysis 
Fourth graders must learn to analyze multisyllabic words on the basis of morphemes (affixes and roots), whenever words contain these elements. Many of the technical terms they will encounter in content areas will possess affixes, and it is important for children to have the skills required to recognize them.

Sample Activities
1.
Whole-Group. The teacher prepares a list of common prefixes (e.g., im-, ir-, il-, inter-, fore-) or suffixes (e.g., -ment, -ness, -tion, -ive) with words to represent each. The teacher underlines the affixes and root and provides a sentence containing each word.  Students use reference aids to locate other words with the same affix and to explain their meanings. 

2.
Small-Group. The teacher prepares word cards containing words that contain a common root word and at least one common prefix or suffix. Working in pairs, the students must infer each word’s meaning and write a meaningful sentence.

3.
Independent. Given a list of root words, prefixes, and suffixes, the students must coin their own words and write sentence contexts that reflect their meanings.

Fluency

Goal: Read a mid-fourth-grade text with accuracy, prosody, and adequate reading rate
By the middle of fourth grade, children should be reading fourth-grade text at a rate of at least 110 words per minute with good accuracy and prosody.

Sample Activities
1.
Whole-Group. The teacher selects an appropriate poem for building prosody. The poem is displayed so that all children can see it.  The teacher first models expressive reading of the poem.  Then the teacher engages the class in echo reading.  Next, the teacher pairs students for practice.  Finally, the class returns to the poem for a choral reading, with all children contributing.

2.
Small-Group. The teacher has selected a short text that is challenging for the group.  The teacher says, “When people are learning to do something difficult or important, one thing they do is practice.  We are going to see whether practice makes perfect.  I have chosen a tough reading for you.  I think if we practice it together, though, you will be able to read it perfectly.  First, I want you to give it a try.  (Children whisper- read.)  Now, listen to me while you follow along with your eyes.  Now, read it to your partner, taking turns on each page.  Finally, whisper-read it again.  When you are ready, come to me, and I will listen to you reading.”
3.
Independent. Teachers can place any text previously practiced in whole-group or small-group instruction into a fluency center.  Children can use those texts for partner reading tasks, alternating by sentence or by page.

Vocabulary Development

Goal: Incorporate new words encountered in text into meaning vocabulary
New words encountered while reading will be acquired as vocabulary only through conscious effort. Teachers can encourage such effort by planning activities that cause students to become aware of new words they find useful or interesting and to revisit the words for various purposes.

Sample Activities
1.
Whole-Group. The teacher demonstrates in the context of a read-aloud (and think-aloud) how to take note of a new word and to write it down for future reference. For example, after reading “The impish little boy liked to play tricks on people,” the teacher might pause and say, “That word, impish, is interesting. It must have something to do with playing tricks. I think I’ll write it down.” After the read-aloud, the teacher models looking up the word/s that have been written down.

2.
Small-Group. During a collaborative session during which a new text is read by a group (possibly in a reciprocal teaching context), the students have been instructed to write down new words they find interesting. In each case, they generate guesses about the word’s meaning from context. Afterwards, they look up the words.

3.
Independent. Each child maintains a word bank of self-selected vocabulary encountered while reading. The word and a brief definition are kept on note cards, which are alphabetized. (A word processed document could also be used, with words inserted at the correct point in a growing list.) The teacher periodically monitors the word bank and encourages the students to incorporate these interesting words into their writing.

Comprehension

Goal: Analyze poems deeply, attending to literacy devices (e.g., metaphor, hyperbole) 
Sample Activities
1.
Whole-Group. The teacher chooses two short poems containing examples of the same poetic device (e.g., personification). The teacher defines the device, displays the poems, reads them aloud with prosody, and indicates the device. The teacher then asks the students to share their thoughts about how the device in each case affects their understanding and feelings. Their impressions are written by the teacher in a two-column chart:

Personification
	Something told the wild geese

It was time to go.

Though the fields lay golden,

Something whispered–“Snow”…

(Rachel Field)
	I have a little shadow that goes in and out with me,

And what can be the use of him is more than I can see…

(Robert Louis Stevenson)


The teacher leads a discussion of the two instances, prompting the children to critically contrast the use of the device.

2.
Small-Group. Each group of students chooses a poetic device from a list of those studied. They then explore trade book anthologies or Internet sources until they find an example they like. They discuss the example, and one of the students serves as recorder. Their impressions are later shared with the teacher.

3.
Independent. Each student must write a short poem containing at least one of the poetic devices being studied.

Composition

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems 
Sample Activities
1.
Whole-Group. The teacher engages the class in shared writing of a story or poem.  The teacher displays the graphic organizer that has been used to understand stories read aloud, reviewing each feature.  Then the teacher engages the class in a shared writing exercise, the goal of which is to plan a novel story or poem.  Together they think aloud about a possible setting and set of characters, brainstorm several possible problems, choosing the one that is most interesting.  Once the problem is set, they brainstorm several different possible sets of events and solutions.  The teacher reinforces how the use of the graphic organizer before writing allows for the creation of a great story.

2.
Small-Group. Students can use the class planning document as their prewriting organizer and then draft, edit, and publish their story or poem.

3.
Independent. Once they have planned and written a story or a poem with the support of their peers, children can use the same procedure to work on individual pieces with less support. The teacher conducts conferences with each student to provide individualized support and guidance. When final drafts are produced, the students take turns sharing their products.
Grammar and Conventions

Goal: Apply standard English capitalization in writing 

Sample Activities
1.
Whole-Group. The teacher reviews the rules of capitalization (e.g., proper nouns and adjectives, first word in a sentence) and provides examples of how each rule is applied. The teacher then moves on to examples that may or may not contain an error. The class must decide in each instance whether capitalization is wrong. Some of the errors involve lack of required capitalization:



the farmer from Shreveport worked all day in the field.


Some of the errors involve erroneous capitalization:



The Farmer from Shreveport worked all day in the field.


Note that such lessons can be combined with other grammar objectives, such as punctuation.

2.
Small-Group. Students work at computers in pairs and examine word-processed sentences that contain capitalization errors. The computer will provide them with green or red prompts, and together they will decide how to repair the sentence, checking their changes against the prompts.

3.
Independent.  Each student’s compositions are routinely examined to determine whether the rules of capitalization have been applied properly. The teacher notes errors and reviews them individually.

Grade 4 
Unit 3 Sample Assessment Tasks
	Unit 3 Assessment

	Word Recognition: Decodes and spells unknown words through structural analysis 
When presented with words containing multiple morphemes,

· The child cannot use structural analysis to help decode the word.
· The child sometimes uses structural analysis to help decode the word.
· The child consistently uses structural analysis to help decode the word.

	Fluency: Read a mid-fourth-grade text with accuracy, prosody, and adequate reading rate
Given a mid-fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with a rate less than 110 words per minute.
· The child can read accurately and at least 110 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.

	Vocabulary Development: Incorporate new words encountered in text into meaning vocabulary
· The child recalls the meanings of less than 25% of new words encountered in text.
· The child recalls the meanings of 25-50% of new words encountered in text.
· The child recalls the meanings of 50-75% of new words encountered in text.
· The child recalls the meanings of more than 75% of new words encountered in text.

	Comprehension: Analyze poems deeply, attending to literacy devices (e.g., metaphor, hyperbole)
Given a passage from a fourth-grade poem that contains a literary device,

· The child cannot identify the device.
· The child cannot consistently identify the device.
· The child can consistently identify the device.

	Composition: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then perform coherent narrative compositions and poems 
Given a writing prompt,

· The child cannot plan a coherent narrative composition.
· The child can plan a coherent narrative composition, but not complete a draft.
· The child can plan and draft a coherent narrative composition.
When asked to compose a short poem in a genre studied,

· The child cannot produce a poem.
· The child can produce a poem that inconsistently meets the genre’s requirements.
· The child can produce a poem that consistently meets the genre’s requirements.

	Grammar and Conventions: Apply standard English capitalization in writing 
When given a writing prompt,

· The child produces a composition that rarely reflects accurate capitalization.
· The child produces a composition that sometimes reflects accurate capitalization.
· The child produces a composition that consistently reflects accurate capitalization.


Grade 4 
Unit 4
Word Recognition

Goal: Decodes and spells unknown words through structural analysis 
Fourth graders must learn to analyze multisyllabic words on the basis of morphemes (affixes and roots) whenever words contain these elements. Many of the technical terms they will encounter in content areas will possess affixes, and it is important for children to have the skills required to recognize them.

Sample Activities
1.
Whole-Group. The teacher prepares a list of coined words that contain a common root word and at least one common affix (e.g., photograph, photography, telephoto). The teacher underlines the affixes and root and provides a sentence containing each coined word (e.g., “After she drove through mud, the girl rewashed her car.”) In each case, the teacher asks the children to suggest a meaning. 

2.
Small-Group. The teacher prepares word cards containing words that have a common root word and at least one common affix. Working in pairs, the students must infer each word’s meaning and write a meaningful sentence.

3.
Independent. Given a list of root words, prefixes, and suffixes, the students must coin their own words and write sentence contexts that reflect their meanings.

Fluency

Goal: Read a late-fourth-grade-level text with accuracy, prosody, and adequate reading rate
Toward the end of fourth grade, children should be reading fourth-grade text at approximately 125 words per minute with good accuracy and prosody.

Sample Activities
1.
Whole-Group. The teacher selects an upper-fourth-grade passage. Each child must be able to see the text, either in his/her own copy, or via a projection. The teacher reads aloud the first text segment, and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.
3.
Independent. It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.
Vocabulary Development

Goal: Incorporate new words encountered in text into meaning vocabulary
Sample Activities
1.
Whole-Group. The teacher displays his/her own word bank, showing how it has grown over time, why the words were selected, how the definitions were sometimes converted into everyday language, and how the teacher often reviews the words informally.

2.
Small-Group.  A group of students share their word banks. They take turns holding up a card they have made for a recently added word. They tell the definition and explain why they found it interesting.

3.
Independent.  Each child reviews the word bank individually, perhaps selecting a few words for which to write sentence contexts.

Comprehension

Goal: Respond personally and compare and contrast texts with similar themes from different cultures 
Sample Activities
1.
Whole-Group. The teacher introduces two stories with similar themes that emanate from very different cultural settings (e.g., Cinderella and Mufaro’s Beautiful Daughters). The teacher identifies the theme in advance and prompts the children to consider it as they read. Afterward, a two-circle Venn diagram is used to compare and contrast story elements.





Cinderella

Mufaro


The completed Venn is used to ground a discussion of cultural differences that underlie how similar stories unfold in different cultural contexts.
2.
Independent.  Each child begins with a story that the class has read and that is set in a different cultural context. The student then writes an original story with the same theme set in his or her own culture. The stories are later shared and discussed in relation to how some themes can be universal. 

Composition

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on familiar topics 
Sample Activities
1.
Whole-Group. The teacher presents an overview of the entire process, using fourth-grade examples at various points of development. It is important to use examples and topics that are largely familiar to the students so that they can concentrate on the process. Each example should be accompanied by an outline, showing the organization that links the five paragraphs. It is also important to stress the overall organization of the essay and the need to provide clear transitions from one paragraph to the next.

2.
Independent. Each student will select a topic from a list prepared by the teacher. The steps of the process will then begin, and although the teacher will expect students to move through them independently, support may be required in some cases. The planning step will involve the creation of a topical diagram in which the student indicates the overall organization of the essay. It is important for the teacher to review this outline with the student before drafting begins.
Grammar and Conventions

Goal: Use a variety of verb forms correctly in writing 
Sample Activities
1.
Whole-Group. The teacher reviews the key forms of a regular verb and presents examples in chart form:

	Verb Form
	walk

	Present
	He walks

	Past
	He walked

	Past Perfect
	He had walked

	Future
	She will walk

	Present Progressive
	She is walking

	Future Perfect
	She will have walked

	Past Progressive
	She had been walking



This chart should be cumulative as the teacher returns to it and expands it as more advanced verb forms are studied. With each verb form, the teacher begins by providing examples and then asks the students to produce examples. (Note that not all possible verb forms are included in the chart above.)

2.
Independent. The teacher presents students with sentences, each with the verb form underlined. Each sentence provides sufficient context to determine whether the verb form is correct. For each, the student must decide whether the verb form is correct, and if it is not, how to change it to make it conform to the meaning of the sentence. Examples:



By the end of the day, we had finished the book.



By the end of this year, we will have read five books.



By the end of this year, we had been reading five books.

Grade 4 
Unit 4 Sample Assessment Tasks
	Unit 4 Assessment

	Word Recognition: Decodes and spells unknown words through structural analysis When presented with words containing multiple morphemes,
· The child cannot use structural analysis to help decode the word.
· The child sometimes uses structural analysis to help decode the word.
· The child consistently uses structural analysis to help decode the word.

	Fluency: Read a late-fourth-grade-level text with accuracy, prosody, and adequate reading rate

Given a late-fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with rate less than 125 words per minute.
· The child can read accurately and at least 125 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.

	Vocabulary Development: Incorporate new words encountered in text into meaning vocabulary
· The child recalls the meanings of less than 25% of new words encountered in text.
· The child recalls the meanings of 25-50% of new words encountered in text.
· The child recalls the meanings of 50-75% of new words encountered in text.
· The child recalls the meanings of more than 75% of new words encountered in text.

	Comprehension: Respond personally and compare and contrast texts with similar themes from different cultures 
Given two texts with similar themes, 

· The child cannot discern that the two share a common theme.
· The child can discern a common theme but cannot distinguish the texts in terms of how they develop the theme.
· The child can suggest similarities and differences in how the two texts develop the theme.

	Composition: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on a familiar topic 
Given a writing prompt related to a familiar topic,

· The child cannot plan a well-reasoned 5-paragraph essay.
· The child can plan a well-reasoned 5-paragraph essay, but not complete a draft.
· The child can plan and draft a well-reasoned 5-paragraph essay.

	Grammar and Conventions: Use a variety of verb forms correctly in writing 
When given a writing prompt,

· The child produces a composition that rarely reflects a variety or accurate use of verb forms.
· The child produces a composition that sometimes reflects a variety and accurate use of verb forms.
· The child produces a composition that consistently reflects a variety and accurate use of verb forms.


Grade 4 
Unit 5
Word Recognition

Goal: Recognizes that different words have the same origin 
Root words are frequently combined with affixes to form variants (the root plus an inflectional ending, such as s, es, ed, ing) or variants (the root plus an affix that changes the sense of the word and often the part of speech). Understanding that variants and derivatives stem from the same root is essential to effective structural analysis and to general vocabulary acquisition.

1.
Whole-Group. The teacher uses a graphic organizer (a web) to illustrate how many words can spring from the same root. For example:







Students volunteer additions to the diagram as it is constructed by the teacher. The teacher points out the position of the root in each case and also shows how other word parts alter or extend its meaning.

2.
Small-Group. The teacher provides pairs of students with blank webs. Sometimes the root is given, and students must create affixed forms, possibly using print or online dictionaries. Sometimes a derivative or variant along one spoke is given but not the root. In this case, the students must identify the root and then identify other affixed forms of the root. For example:



 

3.
Independent. Students are given a list or root words and asked to construct a web for each, using dictionaries to assist them.
Fluency

Goal: Read an end-of-fourth-grade text with accuracy and prosody, at 140 words per minute on the first reading 
Sample Activities
1.
Whole-Group. The teacher selects a high-fourth-grade passage. Each child must be able to see the text, either in his/her own copy or via a projection. The teacher reads aloud the first text segment and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.
3.
Independent. It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.

Vocabulary Development

Goal: Incorporate new words encountered in text into meaning vocabulary
Sample Activities
1.
Whole-Group. The teacher displays his/her own word bank, showing how it has grown over time, why the words were selected, how the definitions were sometimes converted into everyday language, and how the teacher often reviews the words informally.

2.
Small-Group.  A group of students share their word banks. They take turns holding up a card they have made for a recently added word. They tell the definition and explain why they found it interesting.

3.
Independent.  Each child reviews the word bank individually, perhaps selecting a few words for which to write sentence contexts.

Comprehension

Goal: Identify author’s bias and purpose in persuasive, informative, and expressive texts 
Discerning the purpose an author has for writing not only aids the reader in comprehending it but permits an awareness that is essential in becoming a critical reader. Instruction should begin with three basic purposes for writing–to inform, to persuade, and to express feelings and opinions. 

Sample Activities
1.
Whole-Group. The teacher introduces the three basic purposes, providing examples from past reading selections. The teacher provides guidelines by which a reader can determine the purpose, such as the title, the genre, topic sentences, and subheadings. Finally, the teacher moves to new examples, providing limited background and reading aloud excerpts that contain clues as to purpose. The teacher points out that there is always an overall purpose but that the three purposes may appear to overlap to an extent. For example, in persuasive writing, the author may write to inform the reader, but the overall goal is to persuade.

2.
Small-Group. Before each new reading selection, the teacher introduces it and asks the students to decide on the author’s main purpose. After they have read the selection, the group revisits the question to see if they agree with their initial prediction. 

3.
Independent. The teacher assigns students the task of writing a short composition intended to persuade, inform, or entertain. Each child may choose the purpose. Afterward, the children share their compositions, and the others attempt to discern the purpose.

Composition

Goal: Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on unfamiliar topics; share them in formal presentations to classmates
Sample Activities
1.
Whole-Group. The teacher clearly states the goal of the composition and that it will require students to use many of the skills they have previously learned. The teacher then reviews both the components of the research process (e.g., use of reference resources) and the steps of the writing process. The teacher then discusses examples, describing each step of the process (e.g., how the topic was narrowed, which references were used, etc.). These extended examples must also include a sequence from note cards, to an outline, to an initial draft, to a final draft.

2.
Independent.  Each student begins this two-process sequence. The teacher monitors each step and requires a brief conference before permitting the student to move on to the next step.

Grammar and Conventions

Goal: Compose a variety of standard English sentences 
This unit expands on the goal of Unit 1 by stressing longer and more sophisticated sentences in which the clauses have more complicated structures (e.g., involving prepositional phrases) and more advanced vocabulary.

Sample Activities
1.
Whole-Group. The teacher reviews each type of sentence (e.g., simple, compound, complex, compound-complex) and provides examples based on the same clauses:


Simple


The weather was extremely hot on that July day. The sun was hidden by thick, gray clouds.


Compound

The weather was extremely hot on that July day, but the sun was hidden by thick, gray clouds.

Complex
Although the sun was hidden by thick, gray clouds on that July day, the weather was extremely hot.

Compound-Complex

Although the sun was hidden by thick, gray clouds on that July day, the weather was extremely hot, and we decided to go swimming.

The teacher begins by giving completed examples like this one and then moves to examples in which only three simple sentences are given. Together, the class discusses how these can be combined into other sentence types.

2.
Small-Group.  Students work in small groups and are provided with sets of three simple and related sentences. They must work together to combine two or all three of the sentences to construct the more advanced sentence types.  

3.
Independent.  Each student must first write simple sentences in his/her composition and then combine them appropriately into more complex sentence types.
Grade 4 
Unit 5 Sample Assessment Tasks
	Unit 5 Assessment

	Word Recognition: Recognizes that different words have the same origin 
Given a word that is a variant or derivative of a root word, 

· The child cannot identify the root word.
· The child can identify the root word with at least 50% accuracy.
· The child can consistently identify the root word.

	Fluency: Read an end-of-fourth-grade text with accuracy and prosody at 140 words per minute on the first reading 
Given an end-of-fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with rate less than 140 words per minute.
· The child can read accurately and at least 140 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.

	Vocabulary Development: Incorporate new words encountered in text into meaning vocabulary
· The child recalls the meanings of less than 25% of new words encountered in text.
· The child recalls the meanings of 25-50% of new words encountered in text.
· The child recalls the meanings of 50-75% of new words encountered in text.
· The child recalls the meanings of more than 75% of new words encountered in text.

	Comprehension: Identify author’s bias and purpose in persuasive, informative, and expressive texts
Given a fourth-grade text,

· The child cannot reliably identify the author’s purpose or bias in persuasive, informative, and expressive texts.
· The child can sometimes identify the author’s purpose or bias in persuasive, informative, and expressive texts.
· The child can reliably identify the author’s purpose or bias in persuasive, informative, and expressive texts.

	Composition: Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct coherent 5-paragraph essays on unfamiliar topics; share them in formal presentations to classmates 
Given a writing prompt related to an unfamiliar topic,

· The child cannot plan a well-reasoned 5-paragraph essay.
· The child can plan a well-reasoned 5-paragraph essay, but not complete a draft.
· The child can plan and draft a well-reasoned 5-paragraph essay.


	Grammar and Conventions Compose a variety of standard English sentences 
When given a writing prompt,

· The child produces a composition that rarely reflects a variety of standard English sentences.
· The child produces a composition that sometimes reflects a variety of standard English sentences.
· The child produces a composition that consistently reflects a variety of standard English sentences.


Grade 4 
Unit 6
Word Recognition

Goal: Uses conventional and online dictionaries to find pronunciations of unknown words 
Because of the complexities of English orthography, decoding proficiency may not result in correct pronunciations. Students must be able to use reference aids that offer correct pronunciations (e.g., print and online dictionaries).

Sample Activities
1.
Whole-Group. The teacher selects a particular reference aid that offers pronunciations. These include print and online dictionaries, plus resources specific to a particular book. For example, some books offer phonetic spellings in parentheses following key words, and some books contain glossaries with pronunciations as well as definitions. The teacher carefully explains how to use the aid and models its use repeatedly. If students have individual copies of the reference aid, they are asked to determine the pronunciations of a set of words likely to be unfamiliar.

2.
Small-Group. The teacher prepares a set of cards containing unfamiliar multisyllabic words. The students work in pairs to use a reference aid to determine the pronunciation of each word. It is wise to avoid words with more than one acceptable pronunciation for the same meaning (e.g., aunt). 

3.
Independent. Students are given a list of unfamiliar words and asked first to use their decoding skills to pronounce each one and then to check themselves by using a reference aid.

Fluency

Goal: Adjust speed of reading to meet reading purposes 
It is important for children to adjust their reading rate according to their purpose for reading. For example, science and social studies materials should be read more slowly than fiction chosen for pleasure.

Sample Activities
1.
Whole-Group. The teacher explains in explicit terms how reading speed depends on purpose. The teacher then uses a two-column chart to classify text types by speed:

	Read faster
	Read slower

	story

note from a friend

easy books

…
	science book

poem

math problem

…



The teacher models rate adjustment using examples of each type.

2.
Small-Group. The teacher presents the students with a text selection and asks how fast they would read it. Once they decide on an appropriate rate, the teacher reads aloud, either too fast, too slow, or at an appropriate rate. The students must judge the teacher’s rate and, if inappropriate, echo read the text segment at a more reasonable rate.

3.
Independent. Prior to silent reading, students are asked to decide on an appropriate rate. An every-pupil-response system might be used for monitoring (for example, one finger against the chest for slower, two fingers for faster).

Vocabulary Development

Goal: Incorporate new words encountered in text into meaning vocabulary
Sample Activities
1.
Whole-Group. The teacher displays his/her own word bank, showing how it has grown over time, why the words were selected, how the definitions were sometimes converted into everyday language, and how the teacher often reviews the words informally.

2.
Small-Group.  A group of students share their word banks. They take turns holding up a card they have made for a recently added word. They tell the definition and explain why they found it interesting.

3.
Independent.  Each child reviews the word bank individually, perhaps selecting a few words for which to write sentence contexts.

Comprehension

Goal: Apply comprehension skills and strategies to understand, respond to, and remember text information 
Sample Activities
1.
Whole-Group. The teacher introduces the idea of a response journal, in which students write about nonfiction selections, both those shared by the class and those read individually. In journal entries, the students are instructed to paraphrase points they found interesting or confusing and to add their own response to each selection. Ground rules will need to be carefully explained and plainly posted for reference. The teacher monitors each student’s journal entries and provides support where the need for it is indicated. 

2.
Small-Group.  Groups of four children read textbook selections in science and social studies using a reciprocal teaching format. Students must first be introduced to the procedures of a reciprocal teaching lesson. This involves introducing them to the four comprehension strategies that underlie reciprocal teaching: clarifying, questioning, summarizing, and predicting. They then learn the steps involved in a reciprocal teaching lesson. The teacher appoints a facilitator for each group. The group then proceeds through the text one page or section at a time. Predictions are made prior to reading the section. Afterward, the facilitator asks for questions and requests for clarifications. One student summarizes the section and then all offer predictions about the next section.
3.
Independent.  Response journals which begin as a whole-class activity soon become individual projects.

Composition

Goal: Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct persuasive essays; share them in formal presentations to classmates 
Writing persuasive essays is an important component of developing as a writer and also a reader capable of critical thinking. Students must begin by outlining their arguments and evidence in order to make as persuasive a case as they can.

Sample Activities
1.
Whole-Group. The teacher reminds the students that writing to persuade is one of the three basic purposes for writing and that they have studied many examples. One of these examples is reviewed. Now it is their turn to write an essay designed to persuade. The teacher begins by selecting a topic on which there is a slight difference of opinion, though on which most people agree. (Avoiding controversial topics is important at this point.) The class takes a position and brainstorms arguments in favor of it while the teacher acts as facilitator and scribe. The arguments are then collaboratively rearranged into a coherent order. Finally, the arguments are expanded upon into complete sentences. 

2.
Small-Group. The teacher works with two groups. Both groups are assigned the same issue, again one that is not terribly controversial. With teacher guidance, each group is assigned a viewpoint and given the task of writing a persuasive essay. The steps of the writing process are followed, possibly over the course of several days. After final drafts have been produced, the two groups “publish” them by sharing with the other group. Each group weighs the arguments advanced by the other and offers constructive feedback.  

3.
Independent. Each student must select an issue from a list provided by the teacher and develop a persuasive essay individually. Each step of the writing process is followed systematically, with the teacher offering guidance through conferences and spot checks.

Grammar and Conventions

Goal: Compose a variety of standard English sentences 
This unit expands on the goal of Unit 5 by stressing still longer and more sophisticated sentences in which the clauses have more complicated structures (e.g., involving prepositional phrases) and more advanced vocabulary.

Sample Activities
1.
Whole-Group. The teacher reviews each type of sentence (e.g., simple, compound, complex, compound-complex) and provides examples based on the same clauses:


Simple


The weather was extremely sweltering on that July day last year. The sun was hidden by thick, gray clouds.


Compound

The weather was extremely sweltering on that July day last year, but the sun was hidden by thick, gray clouds.

Complex
Although the sun was hidden by thick, gray clouds on that July day last year, the weather was sweltering.

Compound-Complex

Although the sun was hidden by thick, gray clouds on that July day last year, the weather was extremely sweltering, and we decided to go swimming in the nearby lake.

The teacher begins by giving completed examples like this one and then moves to examples in which only three simple sentences are given. Together, the class discusses how these can be combined into other sentence types.

2.
Small-Group.  Students work in small groups and are provided with sets of three simple and related sentences. They must work together to combine two or all three of the sentences to construct the more advanced sentence types.  

3.
Independent.  Each student must first write three simple sentences related in content and then use them to compose sentences of each type.

Grade 4 
Unit 6 Sample Assessment Tasks

	Unit 6 Assessment

	Word Recognition: Uses conventional and on-line dictionaries to find pronunciations of unknown words 
· The child cannot use reference aids, even with teacher support.

· The child can use reference aids, but only with teacher support.

· The child can use reference aids independently.

	Fluency: Adjust speed of reading to meet reading purposes 
Given an end-of-fourth-grade text, 

· The child cannot read the text.
· The child can read accurately (>95%), but with a rate inappropriate to the nature of the text.
· The child can read accurately, and at a rate appropriate to the nature of the text.

	Vocabulary Development: Incorporate new words encountered in text into meaning vocabulary
· The child recalls the meanings of less than 25% of new words encountered in text.
· The child recalls the meanings of 25-50% of new words encountered in text.
· The child recalls the meanings of 50-75% of new words encountered in text.
· The child recalls the meanings of more than 75% of new words encountered in text.

	Comprehension: Apply comprehension skills and strategies to understand, respond to, and remember text information 
Given a fourth-grade text,

· The child can recall less than 25% of factual information after reading.
· The child can recall 25-50% of factual information after reading.
· The child can recall 50-75% of factual information after reading.
· The child can recall 75-100% of factual information after reading.

	Composition: Use a research process and a writing process (e.g., planning, drafting, revising, editing, publishing) to construct persuasive essays; share them in formal presentations to classmates 
Given a writing prompt,

· The child cannot plan a well-reasoned persuasive essay.
· The child can plan a well-reasoned persuasive essay, but not complete a draft.
· The child can plan and draft a well-reasoned persuasive essay.

	Grammar and Conventions: Compose a variety of standard English sentences 
When given a writing prompt,

· The child produces a composition that rarely reflects a variety of standard English sentences.
· The child produces a composition that sometimes reflects a variety of standard English sentences.
· The child produces a composition that consistently reflects a variety of standard English sentences.
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