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Districts should correlate basal readers and accompanying ancillary materials to the content outlined in this document. Check the list of recently adopted reading textbooks for weaknesses of individual books based on criteria from the Consumer’s Guide or the Florida Reading Research Center. Once the alignment is complete and provisions for supplementing are made, the basal reading materials and student need should be used to determine the timeframe and sequencing.
Kindergarten

Reading and Language Arts Essentials

In order to meet age-appropriate Louisiana state content standards for English Language Arts, Kindergarten teachers must develop children’s oral language abilities, initial storybook reading abilities, phonemic awareness, phonics/alphabetic principle abilities, and high frequency word abilities.  This curriculum is organized in six units, with sample activities in each of the four strands, and the activities in each strand increase in complexity across the six units.  At the end of each unit, there is a sample performance assessment in the form of teacher checklists to use to monitor student progress and adjust instruction.  

	
	Sample activities
	Sample assessment

	Oral language


	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Phonemic Awareness 


	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Phonics/Alphabetic

Principle
	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	High Frequency Words 


	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Initial Storybook 

Reading
	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6

	Initial Text

Composition
	Unit

Whole-group

Small-group

Independent
	Unit

	
	1
	2
	3
	4
	5
	6
	1
	2
	3
	4
	5
	6


Within each of the six Kindergarten strands, there is a series of goals, progressively more complex.  In order to understand the design of the curriculum, these goals are presented below, within the four strands.  The six goals beneath each strand identify (by number) the theme in which they are presented and described.  In all cases, however, within a particular unit, teachers may choose to progress to the next most difficult task once the children have mastered the unit goal.  Each of the units ends with a set of sample performance assessment tasks to indicate mastery or the need for reteaching.  These tasks must be tailored to represent the teacher’s instruction and can be supplemented with a variety of commercially-prepared assessments. 

Oral language Comprehension

1. Engages in conversational turn-taking (GLEs: 7, 33, 34, 35, 41)

2. Engages in interactive read-alouds focused on prediction (GLEs: 10, 12, 14, 16)

3. Engages in interactive read-alouds focused on connections with prior knowledge (GLEs: 11, 13, 36)

4. Engages in interactive read-alouds focused on connections among text ideas (GLEs: 9, 39)
5. Produces retellings with beginning, middle, and ending (GLEs: 15, 37, 40)

6. Produces retellings with settings, characters, and events (GLEs: 8, 18)

Phonemic Awareness 

1. Blends onsets and rimes (GLE: 1)

2. Identifies initial consonant sounds (GLE: 1)

3. Segments and blends onsets and rimes (GLE: 1)

4. Segments and blends individual phonemes (GLE: 1)

5. Segments and blends two-phoneme words automatically (GLE: 1)

6. Segments and blends three-phoneme words automatically (GLEs: 1, 3)

Phonics/Alphabetic Principle Activities
1. Tracks the alphabet (GLE: 2)
2. Learns letter names, sounds, and formation for 6 letters (GLE: 29)

3. Learns letter names, sounds, and formation for 6 letters (GLE: 29)

4. Learns letter names, sounds, and formation for 6 letters (GLE: 29)

5. Learns letter names, sounds, and formation for 8 letters (GLE: 29)

6. Demonstrates automaticity for all letter names, sounds, and formations (GLE: 3)

High Frequency Word Activities

1. Learns to recognize the names of all children in the class (GLEs: 2, 31)

2. Learns to recognize color words (GLE: 4)

3. Learns to recognize calendar words

4. Learns to recognize number words

5. Learns to recognize personal pronouns and high frequency verbs

6. Learns to recognize words from high-frequency vowel families

Initial Storybook Reading

1. Understands print concepts: front to back, left to right (GLE: 5)

2. Demonstrates full concept of word in print (GLEs: 7, 38)

3. Reads predictable texts (GLE: 5)

4. Reads appropriate phonetically-controlled texts (GLE: 6)

5. Reads appropriate phonetically-controlled texts

Initial Text Composition

1. Uses pictures to represent ideas (GLE: 27)
2. Participates in shared writing (GLEs: 20, 24, 26)

3. Uses invented spelling to label pictures (GLEs: 27, 30, 42, 43, 44)

4. Uses conventional and invented spelling to produce simple sentences (GLEs: 19, 25, 28)

5. Uses pictures and words to reproduce a simple story (GLE: 23)

6. Uses pictures and words to produce a simple story (GLEs: 21, 22, 32)

Kindergarten 
Unit 1

Oral Language Development Activities

Goal: Engages in conversational turn-taking

Oral language is enhanced when children are provided the opportunity to engage in conversations with adults and fellow students.  Children can engage in conversational turn-taking in a whole-group, small-group, and independent format. Storybook readings are perfect opportunities for these conversations and also provide opportunities for vocabulary development. 


Sample Activities

1. Whole-Group. Circle time (Sharing Daily News): The teacher asks children to volunteer to share some daily news (any personal event happening in their life). These anecdotes can be recorded on a daily news board. For example, the teacher may say, “Does anyone have any news to share today?” Students will share their personal response.  The teacher will extend or comment on the student response, and invite other children to comment on that response in the form of a statement or question. This conversation turn-taking could be a 5-10 minute activity implemented during the morning circle time routine.

2. Whole-Group. Circle time (Response to Story): The teacher asks children to respond to a story that was read during a whole-group storybook reading. For example, the teacher may say, “Who can tell me something that happened in the story? What was the story about? What was your favorite part and why?” Students will share their story response.  The teacher will extend or comment on the student response and invite other children to comment on that response in the form of a statement or question. 

3. Whole-Group. Circle time (Response to Class Experience): The teacher asks children to volunteer to share personal reflections about a classroom experience such as a field trip or a class activity. These anecdotes can be recorded on the board or chart paper. For example, the teacher may say, “Who would like to tell me something about our trip to the apple orchard?” or “Tell me something you learned during our unit about the life cycle of the butterfly?” Students will share their personal response. The teacher will extend or comment on the student response and invite other children to comment on that response in the form of a statement or question.

4.  Small-Group. Small-Group Interactive reading (picture walk): Each child can take turns sharing ideas and predictions during a picture walk of the story. Children can be encouraged to respond to one another’s predictions, ideas, etc. It may be necessary for the teacher to model this interaction with a student.
5. Small-Group. Interactive reading (during and after): While reading the story aloud, the teacher can pause at points during the story and ask questions like, “Why do you think that happened? What do you think might happen next? What would you do if that happened to you?” Each child can take turns sharing ideas during and after the reading of the story. Children should be encouraged to respond to one another’s predictions, ideas, etc. It may be necessary for the teacher to model this interaction with a student.

6. Independent. Listening Center (Partner Reading and Discussion): Partners can listen to a book on tape and then follow several verbal prompts to encourage conversation as an after-reading activity. For example, the prompts might say, “Tell your partner something that happened in the story. Tell your partner your favorite part of the story.”

Phonemic Awareness 

Goal: Blends onsets and rimes

The activities below are oral; no print is used.  The teacher is saying or reading words to the children.  Manipulatives are important supports for blending activities so that students have a concrete representation of the onset and the rime.  An onset is the consonant or consonant blend at the beginning of a word, and the rime is the word family that follows the consonant (pan= /p/ is the onset and /an/ is the rime.)

Sample Activities

1. Whole-Group. Going on a Word Hunt (sitting on the carpet): The teacher plays a game called “Going on a Word Hunt” similar to the traditional “Going on a Bear Hunt.” The teacher and students tap their hands on their legs and say, “We’re going on a word hunt.” The teacher says, “What’s this word?” The students say, “What’s this word?” The teacher slowly stretches or segments the onset and rime “/p/ /an/” while sliding his/her hands up his/her legs. The children do the same, and then say it quickly, or blend /pan/ moving their hands quickly up their legs. The goal is to have students’ segment and blend onset and rimes.

2. Whole-Group. Mystery Box (blending onset and rime): The teacher will place various pictures that can be easily segmented into onset and rime into a Mystery Box. The teacher will pull one picture at a time without letting the students see the picture and segment the name of the picture into onset and rime. For example, the teacher says, “I have chosen a picture from our Mystery Box that is a  /c/ /at/, /c/ /at/. I wonder what this is?” The teacher will call on a student who will then blend the onset and rime to say /cat/. The teacher will allow the student to turn the picture over and check to see if the picture is indeed a cat. This will be done for several turns.  The students will keep the pictures, and the entire class will review all of the pictures by segmenting and blending the onsets and rimes and putting the pictures back into the mystery box. It may be a good idea for the teacher to model the first picture or two.
3. Small-Group. Mystery Box – The teacher can repeat the whole-group activity in smaller groups to provide more interaction.  Children will have more individual turns, and the teacher will have more insight into their ability to blend onsets and rimes.  

4. Small-Group. Pocket Chart Pictures – Many picture cards are appropriate for onset-rime blending.  Teachers can use pictures that are associated with important vocabulary in science and social studies and sort them into categories in a pocket chart.  For example, names of one-syllable fruits and vegetables (beet, bean, corn, peas, plum, pear, peach) can be first blended and then sorted.  For children to master this blending task, many different items and opportunities are necessary.

Phonics/Alphabetic Principle Activities

Goal:  Tracks the alphabet

Initial work with the alphabet may begin by learning an alphabet song and then learning to point to the letters while singing the song. 
Sample Activities

1. Whole-Group. Alphabet strip infused into daily instruction: The teacher uses the alphabet strip over the chalkboard as a part of daily instruction. For example, the teacher may refer to the alphabet strip when referring to days of the week, months of the year, children’s names, or colors of fall. The teacher may say, “We learned the color of fall leaves yesterday. We learned that one color they might be is yellow. Yellow begins with Y. Who can find the first letter of the color word yellow on our alphabet strip?” This can continue with all of the colors of fall. It is important to consistently link the letters of the alphabet into the daily instructional routine. Alphabetic recognition should be instructed to the point of automaticity.

2. Whole-Group. Teacher and Children track the alphabet: The teacher sings the alphabet song and tracks the letters on an alphabet chart as a part of daily instructional routine. For example, the teacher can sing the alphabet song every morning during morning meeting time and use a pointer to track each letter of the alphabet while singing the song. The teacher should encourage students also sing to and point to the letters with the teacher while they sing the song.

3. Whole-Group. Children track alphabet: The teacher provides each child an alphabet strip to track with a magic wand while singing the alphabet song during morning meeting. The students can sit in a circle while tracking the alphabet, and the teacher can walk around the circle while singing the song and monitoring student progress on this skill.
4. Small-Group. Children use an alphabet strip and track the letters while they sing, then chant the alphabet song. 
5. Small-Group. The teacher models tracking of the alphabet in three small sets.  First, the teacher tracks from A to G, with students repeating.  Then the teacher tracks from H to P, with the students repeating.  Finally, the teacher tracks from Q to Z, with the students repeating.  If the students are able, the teacher tracks the entire alphabet students repeating.
6. Independent. Children work in a center to listen to an alphabet song and track letters with a special wand or pointer on alphabet strips provided at the center.

High Frequency Word Learning

Goal: Learns to recognize the names of all children in the class

Children’s names provide an initial meaningful encounter with reading.  
Sample Activities

1. Whole-Group. Word wall game: This requires that each student’s name be on a word wall under the correct letter of the alphabet. The teacher incorporates letter and name identification into daily instructional routine. For example, the teacher may say, “I need you to help me find the person’s name that begins with a B and ends with an N. Whose name begins with a B and ends with an N? That’s right! Brian begins with a B and ends with an N!”  This can be continued with any topic that can directly connect letter and letter names into the instruction.
2. Whole-Group. Name game: The teacher hands out cards with student names and students read the name of the child and then find their partner with that name in the class. Each child should read other children’s names to one another and then exchange names so that they have their own.

3. Whole-Group. King and Queen of the day: Each child has a turn as either King or Queen of the day.  On that day, the teacher places that student’s name in the pocket chart. All students should first identify the name by chanting each letter and saying the name. The teacher can then cut up the letters and then place them in the chart but not in the correct order. Students can then help the teacher to properly arrange the letters in the correct sequence in the pocket chart. Last, the teacher provides each student with the student’s name on a card. All students will trace and chant each letter in that child’s name. 

4. Small-Group. Children write their names on cards and put them in a hat or a bowl. Children pick a name from the hat or bowl and identify the name. Each child, one at a time, chants the letters in the name and then gives the name to the child with that actual name. This continues until each child has his name card from the hat or bowl.
5. Small-Group. The teacher holds up a name on a card.  The students identify the name and chant each letter of the name. The teacher then provides each child with a card with that name and students cut up the letters and mix them up. Next, students rearrange the letters to correspond to the name. This can be repeated for all students’ names in the small group.

6. Independent. The teacher should have all students’ names on cards in the writing or ABC center.  The students will be given the opportunity to stamp their names, arrange magnetic letters into names onto cookie sheets, or use small dry-erase boards to write student names independently.

Storybook Reading Activities

Goal: Understanding Print Concepts: Front to Back, Top to Bottom, Left to Right

Storybook reading can provide a rich and focused time to develop print concepts. The teacher can model these concepts during whole-group instruction and have students practice these skills during small-group instruction and independently during centers. These activities should be reinforced and practiced to the point of mastery.
Sample Activities

1. Whole-Group. Shared Storybook Reading (Model): Using a big book, the teacher can model and explicitly teach the print concepts of front to back, top to bottom, and left to right. 
· Front to Back: The teacher may say and model, “When I begin reading, I start reading from the front of the book. I start with the cover and I read the title, the name of the author, and illustrator. I open the book and read all of the pages until I get to the end or the back of the book. When I get to the end or the back of the book, the story is over.”

· Top to Bottom: The teacher may say and model, “When I begin reading, I always start at the top of the page and go down until I get to the bottom of the page.”

· Left to Right: The teacher may say and model, “When I begin reading, remember that I start at the top and I always read from the left side to the right side. When I get to the end of the line, I sweep my finger all the way back to the left again on the next line. I keep reading all of the lines like this until I get all the way to the end of the last line. I turn the page and start this all over again. Let’s practice all of these things together.”
2. Whole-Group. Shared Storybook Reading (Before/During): As a follow-up to print concept modeling, the teacher may ask individual students to show where to begin reading for all concepts including, front of the book or the back, top to the bottom, or the left to the right. This can be done prior to and during reading.

3. Whole-Group. Shared Storybook Reading (Every Pupil Response): An additional way to informally assess knowledge of print concepts is to have all students respond through a designated gesture (such as thumbs up or thumbs down) to print concept statements. For example, “This is where I begin reading. This is the front of the book.” 

4. Small-Group. Interactive Book Reading: While reading aloud, the teacher may first model the print concepts previously outlined in the context of interactive book reading. The teacher can assess students’ knowledge of print concepts by posing questions or statements before and during reading. The teacher can ask the students to demonstrate knowledge by having them point and discuss print concepts as a daily component of interactive book reading.

5.   Small-Group. Guided Reading: As a component of the guiding reading process, the teacher can first model the print concepts previously outlined in the students’ guided reading book. The teacher can assess the students’ knowledge of print concepts by having them directly point to those components in their personal guided reading selection. The teacher can infuse this into the daily guided reading routine and document student progress.

6. Independent.  Listening Center: Students may sit with a partner in the listening center and follow along with a book on tape or CD. The tape/CD should prompt the students to point to the cover of the book, the title, and to open to the first page.

Initial Text Composition

Goal: Uses pictures to represent ideas


Composition can begin even before children can use letters to represent ideas.  Children can draw pictures to represent their ideas.

Sample Activities

1. Whole-Group. After a read-aloud, the teacher models selection of his/her favorite part of the story by stating his/her thinking aloud.  Then the teacher draws that part. The teacher tells the children that now he/she can remember the most important part because there is a picture.


2. Whole-Group. The teacher can use a sequence of pictures to represent a set of events (such as a farmer planting seeds, growing plants, and harvesting a crop).  Each child can take one picture and then rearrange themselves until they have the pictures ordered logically

3. Independent. After modeling, children can draw their own pictures to represent their favorite part of a story or information text that has been read aloud.


4. Independent. Children can work in partners in a center with a story board to represent the events in a story that has been read aloud.

Kindergarten 
Unit 1 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 1 Assessment

	Oral Language Comprehension: Engages in conversational turn-taking

Given simple directions,
· The child can follow.
· The child cannot follow.
Given a question about the child’s experience posed by the teacher,
· The child cannot answer. 
· The child can answer.
Given a topic introduced by the teacher,
· The child cannot engage in three conversational turns.
· The child can engage in three conversational turns.

	Phonemic Awareness Instruction:  Blends onsets and rimes

Given a one-syllable word, segmented into onset and rime,
· The child cannot blend.
· The child can blend.

	Phonics/Alphabetic Principle Activities:  Tracks the alphabet

With the support of the alphabet song,
· The child cannot track the alphabet.
· The child can track part of the alphabet.
· The child can track the entire alphabet.

	High Frequency Word Activities: Learns to recognize the names of all children in class

Given names on cards,
· The child cannot recognize any names.
· The child can recognize only his/her own name.
· The child can recognize some additional names.
· The child can recognize all names of classmates.

	Initial Storybook Reading: Understands Print Concepts (front to back, left to right)

Given a story book,
· The child cannot demonstrate print concepts.
· The child can identify the words.
· The child can identify the illustrations.
· The child can demonstrate understanding of front to back.
· The child can demonstrate understanding of left to right.

	Initial Text Composition: Uses pictures to represent ideas

Given a prompt from a teacher,
· The child cannot represent ideas through a picture.
· The child can represent ideas through a picture.


Kindergarten 
Unit 2

Oral Language Comprehension

Goal: Engages in interactive read-alouds focused on prediction
Fully interactive read-alouds build both comprehension and oral language activities.  Such read-alouds include extensive discussion before, during, and after reading, both between the teacher and individual students and between the students themselves.  The read-alouds also provide teachers with repeated opportunities to explain word meanings.  The same book can be used in several different read-alouds for different purposes; teachers must plan for read-alouds of many books and for many repetitions to maximize language development.

Sample Activities

1. Whole-Group. Story Prediction (Before Reading): The teacher directs students to make predictions based on the title and cover of the story. It may be a good idea for the teacher to record several of the students’ predictions on chart paper. The teacher can then refer to the predictions during the interactive read-aloud, checking to see if each one was correct or not, and why.  

2. Whole-Group. Story Prediction (During Reading): The teacher pauses during the interactive read-aloud and has students verbalize their personal predictions. The teacher reminds students that predictions are formed by taking ideas from the story and ideas from their heads to think about what might happen next.  An ideal time to do this is after a problem is introduced.  Children can then whisper their predictions to a partner.

3. Whole-Group. Story Prediction (After Reading):  After a storybook reading, the teacher directs the students to make a prediction about a character in the story and what might happen next to that character. The teacher can refer to original predictions and add new predictions as an interactive writing extension to the reading.

4.    Small-Group. The teacher reads aloud from a predictable book. Children will predict what will happen on each page, and then read the page chorally or in echo-reading format.

5.    Small-Group. The teacher conducts an interactive read-aloud but stops reading after the problem has been introduced.  The teacher provides a guided discussion about what will happen next to the character(s). The teacher finishes reading the story after predictions and then confirms predictions at the conclusion of the story.

6. Independent.  The teacher conducts a whole-group read-aloud and interrupts before the resolution of the story.  Children are then directed to go back to their own tables and draw and label a prediction. Children return to the carpet and share their illustration and predictions.  The teacher finishes the story and the children discuss the actual resolution.
Phonemic Awareness

Goal: Identifies initial consonant sounds

Phonemic awareness activities do not entail print; children learn to manipulate the sounds in oral language.  
Sample Activities

1. Whole-Group. Initial Sound Identification in a Big Book:  The teacher introduces a big book and provides repeated readings until children have memorized the selection. The teacher then asks children for thumbs up when they say words that start with the  __ sound.

2. Whole-Group. Picture sort with B/M/R/S: The teacher models sorting pictures in a pocket chart that begin with the initial sounds /b/, /m/, /r/, and /s/. The teacher provides students with pictures that begin with those sounds and has students work in pairs to sort the pictures into the correct categories. The teacher can circulate around the pairs and document student progress.

3. Whole-Group. Slinky Sound Stretch: The teacher uses a slinky to show that he/she can find the first sound by stretching it out.  The teacher first model using the slinky with several words.  Then students find the first sound with their own slinky after the teacher provides them with a word. The teacher may say, “I would like you to find the first sound in the word pet. Stretch your slinky out to find the first sound in pet. That’s right! The first sound we hear when we stretch out our slinky is /p/.”

4.   Small-Group. The teacher provides children with a set of picture cards linked to their phonics instruction. Children can sort pictures into piles by initial consonant sound.

5.   Small-Group. The teacher provides small figures or toys that represent familiar objects.  The teacher first models sorting each of the designated toys and their initial sounds into each of the buckets.  Each child then is given his/her own set of toys and sorts them into the correct sound bucket.

6. Independent. Children practice picture or object sorts that have been previously introduced in whole- and small-group instruction while they work in the writing or word study center.

Phonics/Alphabetic Principle Activities

Goal: Learns letter names, sounds, and formation for 6 letters

The exact sequence of alphabet instruction may vary across classrooms.  However, while the alphabet is taught in sequence in order to learn the letter names, deep understanding of letter sounds and formation is best accomplished by a sequence based on frequency.  Rather than teach the letters one per week, these activities involve a set of letters to compare and contrast.  For teachers who do not have a preset sequence in their instructional materials, it will be necessary to construct a sequence by referring to professional books.  
Sample Activities

1. Whole-Group.  Letter Skywriting: The teacher presents letters from a preset sequence in sets of two new and one review.  For each letter, he/she uses a repetitive rhyme to cue the name and sound, and teaches a procedure for skywriting. The teacher models this first and children follow along for several turns.

2. Whole-Group. Letter/Sound Song: The teacher introduces a letter sound song and teaches the student the song and movements.  Students then sing and dance to the song independently.

3.    Small-Group. Children use sandpaper letters to trace and sing the letter/sound song for each of the preset sequence of letters taught during whole-group instruction. Students then write each of these letters on white boards.

4.    Small-Group. The teacher presents the preset sequence of letters using letter cards. Children practice names, then sounds, to automaticity. Children get into pairs and take turns saying the letters as quickly as they can. 

5. Independent. Children practice forming the letters out of clay, beans, or wikki stix in the letter and word center. 

High-Frequency Word Activities
Goal: Learns to recognize color words
In order to build enough sight vocabulary to read texts, it is important that children learn high frequency words.  These words are often parts of texts that they will read and write but are either irregular or contain spelling patterns that are more complex than those that the children can interpret.  

Sample Activities
1. Whole-Group. Morning message with color words: The teacher writes a Morning Message each day of the week with a different color word. The Morning Message might read, “Today, the sky is blue.” The teacher reads the message and tracks each word as he/she reads. The teacher invites the children to read along with her. Next, he/she ask s everyone to read along and to find the color word blue. The teacher can then invite students to come up and find the color word blue and underline the word. She may also call attention to the first letter of the color word for a word identification strategy.
2. Whole-Group.  Color word poem: The teacher introduces a rhyming poem that includes color words. The teacher reads the poem aloud and has students provide a color word in the blank spaces in the poem. One line of the poem may read, “I no longer feel ____ when I go to the zoo. What color word rhymes with zoo? That’s right! The color word blue rhymes with zoo. Can you come up here and find the word blue and fill in our poem?” This will continue until all color words are placed in the blank spots. The poem can be reread, and the words can be removed and used as an independent center activity.

3.    Small-Group. The teacher reads each color word on a card and has children chant and clap color word spellings for each of the color words. Children can then work in pairs to read and clap the color words together. This should be practiced to the point of automaticity.

4.    Small-Group. Children are provided with individual sets of color word cards. Children flash the cards to one another in pairs and try to say the color words as fast as they can. This should be practiced to the point of automaticity. 

5. Independent. Children can play either a color word bingo or concentration game in the writing or word study center.

Initial Storybook Reading 

Goal: Demonstrate full concept of word in print
Concept of word in print is matching oral language to printed language even before conventional reading.  The concept of print activities entails memorizing a poem or story, and then performing it while pointing to the actual words.
Sample Activities
1. Whole-Group. Concept of Word in a poem: The teacher reads a poem and models concept of the word (pointing to each word as the poem is read) each day for a week or until children have had enough repetition to memorize the poem.  The teacher then chooses one child each day to track the words in the poem as the class follows along.

2. Whole-Group. Concept of Word in a predictable big book: The teacher conducts a shared reading and models concept of word in a predictable big book. The teacher calls on one student at a time to come up to the big book and track the words in the story on selected pages.

3. Whole-Group. Concept of Word in the Morning Message: The teacher uses the Morning Message to teach the concept of word.  For example, the Morning Message may read, “Today we will go the library.” Children can take turns tracking the Morning Message every day.

4.    Small-Group. The teacher uses a set of predictable little books for guided reading; children in the small group can track the words in the story as they read the story aloud.

5.    Small-Group. The teacher has each child in the small group take a turn tracking a small version of a large poem that the children have previously memorized during whole-group instruction.

6. Independent. The listening center will have a chart paper version of a song.  Children listen to the song on tape and track the words as they follow along with the song.

Initial Text Composition

Goal: The child participates in shared writing


Shared writing allows the teacher to model the thinking processes and the physical processes involved in generating text.  In shared writing activities, the teacher acts as guide and scribe, inviting the children to participate by sharing ideas and sometimes by suggesting spellings. 


Sample Activities
1. Whole-Group. The teacher models shared writing during her Morning Message.  She composes a short text that describes the day’s events, inviting the children to help him/her to space between words.  The teacher models use of capital letters and periods.  After the text is written, the children reread with the teacher, and then the teacher asks individual children to come up and circle particular letters or punctuation marks.


2. Whole-Group. The teacher uses shared writing to write a summary of a story read aloud.  The teacher uses a simple story map and asks children to help to identify the setting, the characters, the problem, and the solution.  As the teacher writes, the teacher demonstrates segmenting to spell.  The teacher also refers to words on the word wall or in the book as prompts for spelling.

3. Small-Group. Shared writing activities in small groups can allow for more turns for individual children.  The teacher can use the day’s read-aloud as a prompt for many shared writing events.  In a small group, children can also contribute by actually writing on the teacher’s board.  

Kindergarten 
Unit 2 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.
	Unit 2 Assessment

	Oral Language Comprehension:  Engages in interactive read-alouds focused on prediction

Given a prompt from a teacher,
· The child can not make a plausible prediction.
· The child can make a plausible prediction.

	Phonemic Awareness:  Identifies initial consonant sounds

Given a set of picture cards previously used in instruction,
· The child cannot sort pictures by initial sound.
· The child can sort pictures by initial sound.
· The child can sort pictures by initial sound and also identify the sound.

	Phonics/Alphabetic Principle: Learns letter names, sounds, and formation for 6 letters

For each letter taught in this unit,
· The child can name the letter.
· The child can tell the letter sound.
· The child can write the letter.

	High Frequency Word Activities: Learns to recognize color words

Given each color word taught in this unit, presented on a card,
· The child cannot identify the color word.
· The child can identify the color word.

	Initial Storybook Reading: Demonstrates full concept of word in print

Given a text representing a poem that has been memorized,
· The child cannot track print accurately.
· The child can track print accurately.

	Initial Text Composition

Given a turn to participate in shared writing,
· The child cannot contribute ideas that make sense.
· The child can contribute ideas that make sense.


 Kindergarten 
Unit 3

Oral Language Comprehension

Goal: Engages in interactive read-alouds focused on connections with prior knowledge
Good readers make appropriate connections between text ideas and their prior knowledge in order to support text comprehension.  Interactive read-alouds provide teachers the chance to model this process before children can read conventionally.  In addition, read-alouds provide teachers opportunities to explain word meanings, both by explaining their use in the context of the book and by extending to additional contexts.

Sample Activities

1. Whole-Group. Teacher Connection: The teacher conducts an interactive read-aloud and models a connection that he/she makes to the setting of a text. The teacher may say, “The little girl is collecting firewood in the forest on this page. I remember having this same experience when I was also a little girl. We used to go camping as a family in the summers, and I remember gathering sticks for our campfire. I would help my father put the sticks in a pile to make the campfire.”
2. Whole-Group. Child Connection: After an interactive read-aloud, the teacher asks each child to share one connection that he/she made with a partner. Children can whisper their connection to a partner, and some students may also volunteer to share their connection.
3. Whole-Group. Making the right connection: First, the teacher models an appropriate and inappropriate connection to prior knowledge during a storybook reading, and then asks children to give thumbs up or thumbs down for an appropriate or inappropriate connection. Last, the teacher can ask the students to stand when they can make an appropriate connection and share with the class.
4.   Small-Group. During guided reading, the teacher tells children that good readers make connections with what they already know to help them to understand.  The teacher begins to read aloud the Guided Reading book, and stops to model.  Then, as children read the rest of the story, the teacher interrupts to invite individuals to share connections.

5. Independent. In the comprehension center, students use storybook paper to show how they made a connection with what they already knew, or their prior knowledge, that helped them to understanding the day’s reading. Children can be encouraged to share these connections at the conclusion of center time.
Phonemic Awareness
Goal: Segments and blends onsets and rimes

Segmentation forms the basis for spelling, while blending forms the basis for decoding.  Practice of these manipulations in oral language makes phonics instruction easier for children to understand and use.

Sample Activities

1. Whole-Group.  Pocket Chart Pictures (segmenting onset and rime): The teacher places various pictures on a picture chart that can be segmented into onset and rime. The teacher models the first one by saying,  “This is a picture of a pen. I am going to break the word into the first sound and then the rest of the word. Listen, /p/ /en/, /p/ /en/. Now you try!” The students then take turns by choosing a picture from the picture chart, naming the picture, and segmenting the name of the picture. All students can practice with the pictures after they have segmented the word independently.  
2. Whole-Group.  Puppet talk: The teacher can use two puppets to model the blending and segmenting of onset and rime. The first puppet will make the sound of the onset, and the second will make the sound of the rime. For example, the first puppet can say, /b/, and the other puppet can say /at/. The teacher then has the puppets blend the two sounds together to make /bat/. This procedure can continue for several turns. The teacher or puppets should encourage the students to help them to blend the onset and rime to make a word.
3. Whole-Group. Sound boxes: The teacher models segmenting and blending onsets and rimes with sound boxes. The teacher uses two boxes; one for the onset and one for the rime, as well as tokens or markers to push into the boxes for the two sounds. For example, for the word sun, the teacher pushes in one token for the onset /s/ and one token for the rime /un/. The teacher then uses the arrow at the bottom of the boxes to blend /s/ and /un/ and say /sun/. The teacher models this procedure for several words.

	4. 
	



5. Small-Group. The teacher models the use of sound boxes as presented during whole-group instruction. Students are then given their own sound boxes and markers or tokens. The teacher presents a set of words orally for students to blend and segment in the boxes. Students put their two tokens on the arrow under the Sound box and push up the onset and rime into the boxes. 

6. Small-Group. The teacher orally presents a set of words for students to blend and segment. Students blend and segment orally together and independently.

Phonics/Alphabetic Principle Activities

Goal: Learns letter names, sounds, and formation for 6 letters

As explained in the previous unit, the exact sequence of alphabet instruction may vary across classrooms. These activities, then, are the same as those used previously.  What is different here is the 6 letters used in instruction and the 6 that also represent review items.  Automaticity in alphabet knowledge demands cumulative review.
Sample Activities

1. Whole-Group.  Letter Skywriting: The teacher presents letters from a preset sequence in sets of two new and one review.  For each letter, he/she uses a repetitive rhyme to cue the name and sound, and teaches a procedure for skywriting. The teacher models this first and children follow along for several turns.
2. Whole-Group. Letter/Sound Song: The teacher introduces a letter sound song and teaches the students the song and movement.  Students then sing and dance to the song independently.
3. Small-Group. Children make shaving cream letters to trace and sing the letter/sound song for each of the preset sequence of letters taught during whole-group instruction. Students then write each of these letters on white boards.
4. Small-Group. The teacher presents letters using letter cards. Children practice names, then sounds, to automaticity. Children get into pairs and take turns saying the letters as quickly as possible. 

5. Independent. Children practice forming the letters out of clay, beans, or wikki stix in the letter and word center.

High-Frequency Word Activities

Goal: Learns to recognize calendar words

In order to build enough sight vocabulary to read texts, it is important that children learn high frequency words.  These words are often part of texts they will read and write but are either irregular or contain spelling patterns that are more complex than those the children can interpret.  
Sample Activities

1. Whole-Group. Morning Message: The teacher writes a Morning Message each day of the week that incorporates the months of the year or the days of the week. The teacher reads it aloud and tracks each word as he/she reads along; Students then read aloud together as the teacher again tracks each word in the Message. Last, selected students may come up and read the sentence and find the target calendar word of the day. Students should identify and underline the word and all students should clap and chant the spellings of the target calendar word.
2. Whole-Group. Months of the year: The teacher plays and/or sings the months of the year song and point to the months along with the song. The teacher finds the current month on the class calendar and has students say the month. Students identify the month during every morning calendar session and clap and chant the spellings.
3. Whole-Group. Days of the week: The teacher plays and/or sings the days of the week and point to the days of the week with the song. The teacher chooses a student to find the day of the week each day on the class calendar, and all students clap and chant the spellings. It may also be a good idea to have preset sentences on the calendar that say, “Yesterday was ____.  Today is ____. Tomorrow will be ____.” Students can identify and place the correct day of the week into the sentences, and all students can read the sentence as the teacher or a student points to each word in the sentence as the class follows along.
4. Small-Group. The teacher provides students with their own set of calendar words for word identification that includes months of the year and the days of the week.  The teacher can hold up each word one at a time while students quickly call out the words. Students can then flash cards to one another in pairs. The teacher should document student progress.
5. Independent. The teacher provides a set of calendar cards that include the months of the year and days of the week. Students can play a concentration or bingo game with these cards.

Initial Storybook Reading
Goal:  Reads predictable text

Predictable texts allow children to solidify their concepts of print and their concepts of words without a heavy dependence on decoding.  Predictable text uses pictures and repetitive sentences structures.

Sample Activities

1. Whole-Group.  Predictable Big book: The teacher reads aloud a predictable book and provides repeated readings so that students begin to read aloud the refrain to the point of memorization.
2. Whole-Group.  Predictable Poem: The teacher introduces a predictable poem and provides repeated readings of the poem so that students memorize the repetitive lines of text.

3. Whole-Group. Song Down by the Bay: The teacher sings the song Down by the Bay printed on chart paper. The teacher sings the song several times so that students have had enough exposure to sing the refrain of the song. The teacher should encourage students to create their own rhyme to fill into the song. Students could work in partners to draw a rhyme and stand up with their rhyming picture after the refrain in the song.

4. Small-Group. The teacher provides children with their own copy of a predictable book. The predictable book will contain the same refrain on each page and may only have one different word per page. For example, the book may say, “I see a dog. I see a cat. I see a rabbit.” Children can finger-point and read chorally in their own predictable little books.
5. Small-Group. The teacher instructs the class that they will be making a predictable class book. Each child will write and illustrate one page of the class predictable book. For example, the class may be writing a book on their favorite type of food. The common text on each page may be, My favorite food is ______. Students will write the sentence beginning and complete it with their favorite food. All of the pages can be collected, bound into an “Our Favorite Foods” book, and placed in the library for all students to share and read. 

6. Independent. Children can choose books to read from a basket of previously read predictable books. Children can be encouraged to write and illustrate their own sentence about the book.

Initial Text Composition

Goal: Uses invented spelling to label pictures

Text composition allows children to use what they know about the world and to apply their growing phonemic awareness and alphabet knowledge.  Teaching children to use invented spelling is essential to this goal, as it allows children to write things that they cannot yet spell independently.  

Sample Activities

1. Whole-Group. During shared writing, the teacher models segmenting to spell.  First, he/she thinks of a word that he/she wants to use.  Next, the teacher says, “I am not sure how to spell that word.  So I’ll just stretch it and spell it the best I can.  The word is pumpkin.  I can hear the /p/ sound, so I’ll write p.  I can hear the /u/ sound, so I’ll write a u.  I can hear the /k/ sound, so I’ll write a k.  And I can hear the /n/ sound, so I’ll write an n.  When I am writing my own stories, and I am working on words that aren’t in my books or on the word wall, I stretch and spell.”

2. Small-Group. Students may need additional support in small groups to understand the concept of stretching to spell with invented spelling.  To focus on this task, the teacher can model again, this time using a picture card of a difficult word (e.g., elephant).  Then the teacher can distribute a set of pictures to each child, and support stretched spelling on white boards, encouraging the children to write the sounds that they hear.


3. Small-Group. In a small-group setting, the teacher can use a series of frame sentences to allow children to practice their stretched spellings with support.  The teacher can use references to stories or activities or common experiences that the children have shared.  

a. My favorite story is ___________.

b. I like to eat ____________.

c. My favorite farm animal is ___________.


4. Independent. Children can work in a word study center to label a set of pictures that the teacher has assembled.


5. Independent. Children can draw a response to a read-aloud and then label it.  Students with more alphabet knowledge may be able to produce a longer response.  

Kindergarten 
Unit 3 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 3 Assessment

	Oral Language Comprehension:  Engages in interactive read-alouds focused on connections with prior knowledge

During an interactive read-aloud,
· The child cannot make an appropriate connection with prior knowledge.
· The child can recognize an appropriate connection, but not make one.
· The child can make an appropriate connection with prior knowledge.

	Phonemic Awareness:  Segments and blends onsets and rimes

Given a series of segmented words,
· The child cannot blend.
· The child can blend with support.
· The child can blend automatically.
Given a series of picture cards,
· The child cannot segment.
· The child can segment with support.
· The child can segment automatically.

	Phonics/Alphabetic Principle: Learns letter names, sounds, and formation for 6 letters

For each letter taught in this unit,
· The child can name the letter.
· The child can tell the letter sound.
· The child can write the letter.

	High Frequency Word Activities: Learns to recognize calendar words

Given each calendar word taught in this unit, presented on a card,
· The child cannot identify the calendar word.
· The child can identify the calendar word.

	Initial Storybook Reading: Reads predictable texts

Given a predictable book,
· The child cannot read it .
· The child can read it with teacher modeling.
· The child can read it independently.

	Initial Text Composition:  Uses invented spelling to label pictures

Given a series of picture,
· The child cannot use a segment to spell strategy for labeling.
· The child can represent one sound.
· The child can represent more than one sound.
· The child can represent all sounds.


Kindergarten 
Unit 4

Oral Language Comprehension
Goal:  Engages in interactive read-alouds focused on connections among text ideas

Children’s oral language comprehension is greatly enhanced by repeated opportunities to participate in discussions.  Interactive read-alouds that focus attention on connections within one text and also between several texts facilitate such discussions.  Connections can include character traits, themes, illustrations, or specific words that are used in more than one text.  
Sample Activities

1. Whole-Group. Fairy Tale Compare and Contrast: The teacher conducts several read-alouds of different fairy tales during one week. At the end of the week, the teacher introduces a compare-and-contrast graphic organizer. The teacher thinks aloud and writes one similarity and one difference between the fairy tales read that week. Students volunteer similarities and differences between the characters, the settings, the problems, and the solutions. The teacher writes and discusses these responses on the compare-and-contrast chart. 
2. Whole-Group. Fiction vs. Nonfiction: The teacher conducts an interactive read-aloud with a fiction story with frogs and one nonfiction selection with frogs. The teacher thinks aloud and draws comparisons between the fiction and the nonfiction selections and invites students to reflect and identify how they were the same and how they were different. The teacher records the similarities and differences on a Venn diagram chart.

3. Independent. Children choose any two books that were read aloud that week during whole-group instruction. Children then draw and label the connections they make between the two texts that have been read aloud. Children are invited to share these text connections after center time.

Phonemic Awareness
Goal: Segments and blends individual phonemes

Automatic segmentation and blending at the level of the individual phoneme make both decoding and spelling easier.  It is simpler to use two-phoneme words (e.g., he, she, me), more complex to use three-phoneme words (e.g., man, hat, pig, bike), even more complex to use four-phoneme words (e.g., pink, spot, clam, plane).  Both short-vowel and long-vowel words are appropriate; these tasks are all oral.
Sample Activities

1. Whole-Group.  Pocket Chart Pictures (segmenting individual phonemes): The teacher places various pictures on a picture chart to model segmenting and blending individual phonemes. The teacher models the first one by saying, “This is a picture of a cap. A cap is another name for a hat. I am going to break the word into each sound that I hear in the word. Listen, /c/ /a/ /p/, /c/ /a/ /p/. Now you try with me.” The students take turns by choosing a picture from the picture chart, naming the picture, and segmenting the phonemes of the name of the picture. All students can practice with partners after they have blended and segmented the words as a group.  
2. Whole-Group. Puppet talk: The teacher can use a puppet to model the blending and segmenting of individual phonemes. The puppet makes each sound in a picture that a student has chosen from the mystery box. For example, the puppet can say, “You chose a picture of a fan. A fan is a machine that blows air on us to keep us cool when we are hot. Listen as I make the sounds in the word fan. /f/ /a/ /n/, /f/ /a/ /n/. How many sounds did you hear? That’s right! We hear 3 sounds!” This procedure can continue for several turns. The puppet can then switch roles by choosing the picture and having individual students blend and segment the phonemes in the words.
3. Whole-Group. Sound boxes: The teacher models segmenting and blending individual phonemes with sound boxes for 2- and 3-phoneme words. The teacher also needs tokens or markers to push into the boxes for the two or three sounds. For example, for the word cow which has 2 phonemes, the teacher would push in one token for the /c/ and one token for /ow/. The word cup has 3 phonemes and the teacher would push in one token each for the /c/, /u/, and /p/. The teacher would then use the arrow at the bottom of the boxes to blend all the phonemes. The teacher models this procedure for several words/pictures.
4. Small-Group. The teacher models the use of sound boxes as presented during whole-group instruction. Students are then given their own sound boxes and markers or tokens. The teacher presents a set of words orally for students to segment and blend in the boxes. Students put their tokens on the arrow under the sound box and push up the tokens to represent individual sounds into the boxes. 
5. Small-Group. The teacher orally presents a set of words for students to blend and segment. Students blend and segment orally together and independently.

Phonics/Alphabetic Principle Activities
Goal: Learns letter names, sounds, and formation for 6 letters
As before, the activities below are similar to those in previous units.  What is different is the specific letters that are new and those that are review.

Sample Activities

1. Whole-Group.  Letter Skywriting: The teacher presents letters from a preset sequence in sets of two new and one review.  For each letter, he/she uses a repetitive rhyme to cue the name and sound and teaches a procedure for skywriting. The teacher models this first and children follow along for several turns.
2. Whole-Group.  Letter/Sound Song: The teacher introduces a letter sound song and teaches the students the song and movement.  Students then sing and dance to the song independently.

3. Whole-Group. Cumulative Review:  The teacher uses a set of letter cards during morning circle to review either the letter names or the letter sounds introduced previously.  Each day, the teacher chooses a new format.  For example, one day the students might echo the name or sound.  The next day the students might respond in unison without support.  The next day, the boys may say the letter name, and then the girls say the letter sound.
4. Small-Group.  Children make shoe string letters to trace and sing the letter/sound song for each of the letters taught during whole-group instruction. Students then write each of these letters on white boards.  
5. Small-Group. The teacher presents letters using letter cards. Children practice names, then sounds, to automaticity. Children get into pairs and take turns saying the letters quickly. 

6. Independent. Children practice forming the letters out of clay, beans, or wikki stix in the letter and word center. Children then write the letters on dry erase or chalk boards independently.

High Frequency Word Activities

Goal: Learns to recognize number words

In order to build enough sight vocabulary to read texts, it is important that children learn high frequency words.  These words are often part of texts that they will read and write, but are either irregular or contain spelling patterns that are more complex than those that the children can interpret.  


Sample Activities

1. Whole-Group. Morning message with number words: The teacher writes a Morning Message each day of the week with a different number word. The Morning Message might read, “I picked two flowers from my garden today.” The teacher reads the message and tracks each word as he/she reads. The teacher then invites the children to read along with her. Next, he/she will ask everyone to read along and to find the number word. The teacher can then invite students to come up and find the number word two and underline the word. She may also call attention to the first letter of the color word for a word identification strategy. The teacher should also call attention to the number strip in the classroom that shows 2 objects, the number 2, and the number word two. This procedure will follow for all the target number words introduced in whole-group instruction.
2. Whole-Group. Number word poem: The teacher introduces a rhyming poem that includes number words such as “One, Two, Buckle My Shoe.” The teacher reads the poem aloud and tracks the word in the poem. The teacher then removes the number words in the poem and has students provide the word that would fit best in the blank spaces in the poem. This will continue until all of the number words are placed in the blank spots. The class then reads the poem again and identifies just the number words. The teacher should call attention to the number strip in the room and have students match the number words in the poem to the number word on the strip. This poem can be reread and the words can be removed and used as an independent center activity.
3. Small-Group. The teacher reads each number word on a card and has children chant and clap number word spellings for each of the words. Children can then work in pairs to read and clap the number words together. This should be practiced to the point of automaticity.

4. Small-Group. Children are provided with individual sets of color word cards. Children flash the cards to one another in pairs and try to say the color words as fast as they can. This should be practiced to the point of automaticity.

5. Independent. Number Word Book: Children create a number-word book by writing and illustrating each page in a blank book with numbers 1-10. The number words should be posted in the writing center so that children can write these in their book. Children can choose a theme for their number book for their illustrations such as flowers 1-10, animals 1-10, or transportation vehicles 1-10. Students can share these number books after center time. 

Initial Storybook Reading
Goal: Reads appropriate phonetically-controlled texts

Appropriate phonetically-controlled texts are those texts that comprise opportunities to practice and apply the concepts that children have learned in their phonics and high frequency word instruction.  Thus, a text that is decodable at the end of the year may not be decodable at the start of the year.  
Sample Activities

1. Whole-Group.  Segmenting and Blending Decodable Words: The teacher conducts an interactive read-aloud. The teacher then writes a sentence that contains several decodable words related to the read-aloud. For example, the teacher may write, “He plays with the cat in the house.”  The teacher models sounding and blending the decodable words cat and in in the sentence that he/she has written on a dry erase board. The teacher then asks students to sound and blend these words as he/she repeats sounding and blending the words.
2. Whole-Group. Choral reading with decodable words: The teacher reads aloud and tracks the words in a poem on a chart with several lines of decodable text. Children are then provided a copy of the poem and follow and track the words in the poem together as a class. The teacher then circles the decodable words one by one in the sentences and models sounding and blending these decodable words. Children circle the same words and practice sounding and blending these words one at a time as a class. 
3. Whole-Group. Read-aloud with decodable words: The teacher conducts a read-aloud while children follow along and track the words in their own copy of the story. Children then whisper read and track the words in the story.

4. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Students use whisper phones to read these poems and stories.
5. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Each student reads with a partner. They take turns one page at a time and read the entire poem or story one at a time. 


6. Small-Group. The teacher provides students with little books that contain words matched to their phonics instruction.  The teacher reviews the letter sounds and/or patterns that have been introduced and tells the children that they can use these to read a story.  The teacher first asks the children to whisper-read, stepping in with echo or choral reading if the text is too difficult.  The teacher allows the children to sound and blend the words for which they know the component sounds.  After the children have worked through the text once on their own, the teacher leads them in echo and choral reading to build their automaticity.

7. Independent. Children can choose books to read from a basket of previously read decodable books. It may be a good idea to put highlighter tape on the decodable words to draw attention to words they should segment and blend. Children can be encouraged to write and illustrate sentences that contain one or two of these decodable words.

Initial Text Composition

Goal: Uses conventional and invented spelling to produce simple sentences

Text composition allows children to use what they know about the world and to apply their growing phonemic awareness and alphabet knowledge.  Teaching children to use invented spelling is essential to this goal, as it allows children to write things that they cannot yet spell independently.  However, previously taught words and sounds should be represented conventionally.

Sample Activities

1. Whole-Group. During shared writing, the teacher models segmenting to spell a complete sentence.  First, he/she thinks of a sentence that he/she wants to use.  Next, the teacher makes one blank line to represent each word. The teacher models using a capital letter at the beginning of the first word and either segmenting to spell the words or using the word wall to check words that are displayed in the classroom environment.  The sentence ends with a period.  This same activity can be used every day with different sentences.


2. Small-Group. Students may need additional support in small groups to understand the concepts of sentence composing, using the word wall, and stretching to spell with invented spelling.  To focus on this task, the teacher can model again, this time providing each child with blanks to represent each word in the sentence, and then supporting the use of the word wall and segmenting to spelling strategies.


3. Small-Group. In a small-group setting, the teacher can use a series of frame sentences to allow children to practice their stretched spellings with support.  The teacher can use references to stories or activities or common experiences that the children have shared.  

· My favorite story is ___________.

· I like to eat ____________.

· My favorite farm animal is ___________.

4. Independent. Children can work in a word study center to label a set of pictures that the teacher has assembled.  This time, the teacher can ask the children to write a complete sentence.


5. Independent. Children can draw a response to a read-aloud and then label it.  Students with more alphabet knowledge may be able to produce a longer response, but all children can write at least one sentence.  

Kindergarten 
Unit 4 Assessments
The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 4 Assessment

	Oral Language Comprehension:  Engages in interactive read-alouds focused on connections among text ideas

During an interactive read-aloud,
· The child cannot make an appropriate connection among text ideas.
· The child can recognize an appropriate connection, but not make one.
· The child can make an appropriate connection among text ideas.

	Phonemic Awareness:  Segments and blends individual phonemes

Given a series of segmented words,
· The child cannot blend.
· The child can blend with support.
· The child can blend automatically.
Given a series of picture cards,
· The child cannot segment.
· The child can segment with support.
· The child can segment automatically.

	Phonics/Alphabetic Principle: Learns letter names, sounds, and formation for 6 letters

For each letter taught in this unit,
· The child can name the letter.
· The child can tell the letter sound.
· The child can write the letter.

	High Frequency Word Activities: Learns to recognize number words

Given each calendar word taught in this unit, presented on a card,
· The child cannot identify the calendar word.
· The child can identify the calendar word.

	Initial Storybook Reading: Reads appropriately phonetically-controlled texts

Given a phonetically-controlled text,
· The child cannot read it.
· The child can read it with teacher modeling.
· The child can read it independently

	Initial Text Composition: Uses conventional and invented spelling to produce simple sentences

Given a prompt from the teacher,
· The child cannot construct a simple sentence.
· The child can construct a simple sentence, but cannot write it.
· The child can construct and write a simple sentence.


Kindergarten 
Unit 5

Oral Language Comprehension 

Goal: Produces retellings with beginning, middle, and ending
Extensive oral language interactions in the context of read-alouds are essential for general language development and for specific vocabulary development.  The teachers must build in time for student talk and for repeated readings of rich stories and information texts.  

Sample Activities

1. Whole-Group. Modeling of a retelling: The teacher conducts an interactive read-aloud. After the read-aloud, the teacher models a retelling of the beginning, middle, and end with a graphic organizer chart on the board. The teacher models thinking aloud referring to the text as he/she completes the graphic organizer.
2. Whole-Group.  Guided practice of a retelling: The teacher conducts an interactive read-aloud. After the read-aloud, the teacher guides the students through a retelling of the beginning, middle, and end of the story. The teacher conducts a shared writing and completes the story map.

3. Whole-Group. Partner retelling: The teacher conducts an interactive read-aloud. Children then retell the beginning, middle, and end with partners with the support of the graphic organizer. Students will take turns and share their retellings using the graphic organizer. This activity can then be used in the comprehension center as students use the graphic organizer to guide a written retelling.

4. Small-Group. The teacher conducts a guided-reading group. After the guided-reading, the teacher supports the students in a guided retelling of the selection. The teacher then does a shared writing exercise on a beginning, middle, and end story map with the guided-reading group.
5. Small-Group. The teacher conducts a guided-reading group. After the guided-reading, students will complete their own written retelling on graphic organizer. Students then share their versions of their completed graphic organizer.

6. Independent. The teacher provides picture cards and objects at the writing center. Students arrange the pictures and objects in order so that they make up a beginning, middle, and end of a story. Students then compose retellings of their story with the support of a graphic organizer. Students are encouraged to use the graphic organizer to write the story on story paper.

Phonemic Awareness
Goal: Segments and blends two-phoneme words automatically

The focus of these activities is automaticity.  Although they contain activities that have been used previously, this time the teacher’s goal is speed of response.  
Sample Activities

1. Whole-Group. Finger counting two-phoneme words: The teacher presents various two-phoneme pictures in the pocket chart. The teacher takes out each picture one at a time and has students identify and discuss the pictures. The teacher models finger counting to segment and blend the two-phoneme picture. For example, the teacher may say, “Yes, this is a picture of a car. Listen as I make the sounds in the word car. Listen, /c/ /ar/. Now I’m going to put one finger up for each of the sounds I hear in /car/. Listen and watch, /c/ /ar/. There are two sounds in the word car. Now, you try it with me this time, /c/ /ar/.” The teacher then has the students finger count the rest of the pictures in the pocket chart. This procedure continues to the point of mastery.
2. Whole-Group. Motions for segmenting and blending: The teacher presents various two-phoneme pictures in the pocket chart. The teacher takes out each picture one at a time and has students identify and discuss the pictures. The teacher models making a motion to segment and blend one of the two-phoneme pictures. For example, the teacher may put her hands on her knees for the first sound /c/ and then move them to her hips for the second sound /ow/ and then quickly move her hands from her knees to her hips to blend the sounds /cow/. The teacher has the students use this motion for the rest of the pictures in the pocket chart. This procedure continues to the point of mastery.
3. Whole-Group. Sound boxes: The teacher models segmenting and blending individual phonemes with sound boxes with two-phoneme words. The teacher needs tokens or markers to push into the boxes for the two sounds. For example, the word cow has two phonemes and the teacher would push in one token for the /c/ and one token for /ow/. The teacher then uses the arrow at the bottom of the boxes to blend all the phonemes. The teacher models this procedure for several words/pictures. The teacher invites students to come up to the board with the sound box and help her to push the tokens in the boxes and blend the sounds with the arrow underneath.
4. Small-Group. The teacher presents a set of pre-selected two-phoneme word pictures to the students. Students name each picture one at a time. Students then practice the motions taught during whole-group instruction for the two-phoneme words. Students practice these to the point of mastery, and the teacher documents student progress. Students may also be encouraged to present new motions for segmenting and blending.
5. Small-Group. The teacher provides students with two-phoneme pictures and sound boxes with tokens. The teacher and students identify all pictures first. Then students line up the tokens on the arrow under their sound boxes and push in the two sounds for the pictures and blend the sounds to make the word. Students do this procedure all together until they have completed all pictures. They then practice independently while the teacher documents each student’s progress.

Phonics/Alphabetic Principle Activities
Goal: Learns letter names, sounds, and formation for 8 letters

As before, the activities below are similar to those in previous units.  What is different is the specific letters that are new and those that are review.
Sample Activities

1. Whole-Group.   Letter Skywriting: The teacher presents letters, from a preset sequence, in sets of two new and one review.  For each letter, he/she uses a repetitive rhyme to cue the name and sound and teaches a procedure for skywriting. The teacher models this first and children follow along for several turns
2. Whole-Group. Letter/Sound Song: The teacher introduces letter sound song and teaches the student the song and movement.  Students then sing and dance to the song independently.
3. Whole-Group. Cumulative Review:  The teacher uses a set of letter cards during morning circle to review either the letter names or the letter sounds introduced previously.  Each day, the teacher chooses a new format.  For example, one day the students might echo the name or sound.  The next day, the students might respond in unison without support.  The next day, the boys may say the letter name, and then the girls say the letter sound.
4. Small-Group. Children make shoe string letters to trace and sing the letter/sound song for each of the preset sequence of letters taught during whole-group instruction. Students then write each of these letters on white boards. 

5. Small-Group. The teacher presents letters using letter cards. Children practice names, then sounds, to automaticity. Children then get into pairs and take turns saying the letters as quickly. 

6. Independent. Children practice forming the preset sequence letters out of clay, beans, or wikki stix in the letter and word center. Children then write the letters on dry erase or chalk boards independently.
High Frequency Word Activities

Goal: Learns to recognize personal pronouns and high frequency verbs

In order to build enough sight vocabulary to read texts, it is important that children learn high frequency words.  These words are often part of texts that they will read and write, but are either irregular or contain spelling patterns that are more complex than those that the children can interpret.  
Sample Activities

1. Whole-Group.  Morning Message with personal pronouns and high frequency words: The teacher writes a Morning Message each day of the week with a different pronoun and high frequency word. The Morning Message might read, “He saw three little blue birds sitting in the tree.” The teacher reads the message and tracks each word as he/she reads. The teacher then invites the children to read along. Next, he/she will ask everyone to read along and to find the target pronoun and high frequency words. The teacher then invites students to come up and point to these words and underline them. She may also write these words on cards and have students help add them to the class word wall. This procedure follows for all the target words introduced in whole-group instruction. These words should be reviewed everyday as a regular routine of the instructional day, and students should also “read the room” as a choice for independent center activities.
2. Whole-Group. High Frequency Word poem: The teacher introduces a seasonal or thematic poem that includes personal pronouns and high frequency words such as “Mary Had a Little Dog” by Bruce Lansky.  The teacher reads the poem aloud and tracks the word in the poem. The teacher then removes the pronouns and high frequency words in the poem and has students provide the word that would fit best in the blank spaces in the poem. This will continue until all of target words are placed in the blank spots. The class then reads the poem again and identifies just the target words. The teacher may also write these words on cards and have students add them to the class word wall. This procedure will follow for all the target words introduced in whole-group instruction. These words should be reviewed everyday as a regular routine of the instructional day, and students should also “read the room” as a choice for independent center activities.
3. Small-Group. The teacher reads each pronoun or high frequency word on a card and has children chant and clap the word spellings for each of the words. Children can then work in pairs to read and clap the words together. This should be practiced to the point of automaticity.

4. Small-Group. Children are provided with individual sets of high frequency words. Children flash the cards to one another in pairs and try to say the words as fast as they can. This should be practiced to the point of automaticity.

5. Independent. The teacher provides a set of high frequency word cards that includes the previously introduced words from whole-group and small-group instruction. Students can play a concentration or bingo game with these cards. Students may also write their own set of any ten of the words to take home for word recognition practice.

Initial Storybook Reading
Goal: Reads appropriate phonetically-controlled texts

Appropriate phonetically-controlled texts are those texts that comprise opportunities to practice and apply the concepts that children have learned in their phonics and high frequency word instruction.  Thus, a text that is decodable at the end of the year may not be decodable at the start of the year.  
Sample Activities

1. Whole-Group. Segmenting and Blending Decodable Words: The teacher conducts an interactive read-aloud. The teacher then writes a sentence that contains several decodable words related to the read-aloud. For example, the teacher may write, “He plays with the cat in the house.”  The teacher models sounding and blending the decodable words cat and in in the sentence that he/she has written on a dry erase board. The teacher then asks students to sound and blend these words as he/she repeats sounding and blending the words.
2. Whole-Group. Choral reading with decodable words: The teacher reads aloud and tracks the words of a poem on a chart with several lines of decodable text. Children are then provided a copy of the poem and follow and track the words in the poem together as a class. The teacher then circles the decodable words one by one in the sentences and models sounding and blending these decodable words. Children then circle the same words and practice sounding and blending these words one at a time as a class. 
3. Whole-Group. Partner reading: The teacher pairs more and less able readers and distributes decodable texts. Children partner read the story, with the stronger partner cued to read first, and then the less able partner to reread the page.  Once the children have read the story several times in this way, all can choral read with the teacher.

4. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Students use whisper phones to read these poems and stories.
5. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Students are paired with a partner. They can take turns one page at a time and then take turns reading the entire poem or story one at a time.

6. Small-Group.  The teacher provides students with little books that contain words matched to their phonics instruction.  The teacher reviews the letter sounds and/or patterns that have been introduced and tells the children that they can use these to read a story.  The teacher first asks the children to whisper-read, stepping in with echo or choral reading if the text is too difficult.  The teacher allows the children to sound and blend the words for which they know the component sounds.  After the children have worked through the text once on their own, the teacher leads them in echo and choral reading to build their automaticity.

7. Independent. Children can choose books to read from a basket of previously read decodable books. It may be a good idea to have put highlighter tape on the decodable words to draw attention to words they should segment and blend. Children can be encouraged to write and illustrate sentences that contain one or two of these decodable words.

Initial Text Composition

Goal: Uses pictures and words to reproduce a simple story

Text composition allows children to use what they know about the world and to apply their growing phonemic awareness and alphabet knowledge.  Teaching children to use invented spelling is essential to this goal, as it allows children to write things that they cannot yet spell independently.  However, previously taught words and sounds should be represented conventionally.  In these activities, the teacher uses the read-alouds as the content of the writing that children do.

Sample Activities

1. Whole-Group. During shared writing, the teacher models production of a simple retelling.  First, the teacher draws a series of pictures, while thinking aloud about the content of the story.  Then, the teacher models reading the room and segmenting to spell to write a complete sentence about each of the pictures. The teacher models using a capital letter at the beginning of the first word and either segmenting to spell words or using the word wall to check words that are displayed in the classroom environment.  The sentence ends with a period.  This same activity can be used every day with different texts.


2. Small-Group. Students may need additional support in small groups to understand the concepts of written retellings, using pictures, and then the word wall and stretching to spell with invented spelling.  To focus on this task, the teacher can model again, this time providing each child with a set of pictures to represent important story events, and then supporting use of the word wall and segmenting to spell strategies as each child writes one sentence about each picture


3. Independent. Children can work in a word study center to label a set of pictures that the teacher has assembled.  This time, the teacher can ask the children to write a complete sentence.


4. Independent. Children can use a story board to prompt a written retelling of a text that has been read aloud previously.  


5. Independent. Children in a listening center can listen to a new text read-aloud, and then respond through a written retelling.
Kindergarten 
Unit 5 Assessment

The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 5 Assessment

	Oral Language Comprehension:  Produces retellings with beginning, middle, and ending

After an interactive read-aloud,
· The child cannot produce a retelling with a beginning, middle, and ending.
· The child can produce a partial retelling.
· The child can make an appropriate retelling with a beginning, middle, and ending.

	Phonemic Awareness:  Segments and blends two-phoneme words automatically

Given a series of segmented words,
· The child cannot blend.
· The child can blend with support.
· The child can blend automatically.
Given a series of picture cards,
· The child cannot segment.
· The child can segment with support.
· The child can segment automatically.

	Phonics/Alphabetic Principle: Learns letter names, sounds, and formation for 8 letters

For each letter taught in this unit,
· The child can name the letter.
· The child can tell the letter sound.
· The child can write the letter.

	High Frequency Word Activities: Learns to recognize personal pronouns and high-frequency verbs

Given each word taught in this unit, presented on a card,
· The child cannot identify the word.
· The child can identify the word.

	Initial Storybook Reading: Reads appropriately phonetically-controlled texts

Given a phonetically-controlled text,
· The child cannot read it. 

· The child can read it with teacher modeling.
· The child can read it independently.

	Initial Text Composition: Uses pictures and words to reproduce a simple story

Given a text read-aloud,
· The child cannot use pictures and words to construct a retelling.
· The child can construct a retelling using pictures, but cannot write it.
· The child can construct and write a simple retelling using pictures and words.


Kindergarten 
Unit 6

Oral Language Comprehension
Goal: Produces retellings with settings, characters, and events
Extensive oral language interactions in the context of read-alouds are essential for general language development and for specific vocabulary development.  The teachers must build in time for student talk and for repeated readings of rich stories and information texts.  

Sample Activities

1. Whole-Group. Modeling of a retelling: The teacher conducts an interactive read-aloud. After the read-aloud, the teacher models a retelling with a 5-part story map graphic organizer chart on the board. The teacher models thinking aloud and referring to the text as he/she completes the graphic organizer.
2. Whole-Group. Guided practice of a retelling: The teacher conducts an interactive read-aloud. After the read-aloud, the teacher guides the students through a retelling with the setting, characters, and events using a 5-part story map.  The teacher conducts a shared writing exercise by having the students help him/her to complete the story map.

3. Whole-Group. Partner retelling: The teacher conducts an interactive read-aloud. Children then retell the story with the setting, characters, and events with a partner, using the support of a graphic organizer. Students take turns and share their retellings using the graphic organizer.

4. Small-Group. The teacher conducts a guided reading group. After the guided reading, the teacher supports the students in a guided retelling of the selection. The teacher then conducts a shared writing exercise using a 5-part story map with the guided reading group.
5. Small-Group. The teacher conducts a guided-reading group. After the guided-reading, students complete their own written retellings of the 5-part story map graphic organizer. Students then share their versions of their completed graphic organizer.

6. Independent. The teacher provides picture cards and objects at the writing center. Students arrange the pictures and objects in order so that they make up a complete story that includes a setting, characters, and events. Students then compose retellings of their story with the support of a graphic organizer. Students are encouraged to use the graphic organizer to write the story on story paper.

Phonemic Awareness

Goal: Segments and blends three-phoneme words automatically

The focus of these activities is automaticity.  Although they contain activities that have been used previously, this time the teacher’s goal is speed of response.  If most of the children in the class have already mastered this skill, it is appropriate to review it only in small-group instruction for those students who still need it.
Sample Activities

1. Whole-Group. Finger counting three-phoneme words: The teacher presents various three-phoneme pictures in the pocket chart. The teacher takes out each picture one at a time and has students identify and discuss the pictures. The teacher models finger counting to segment and blend the three-phoneme picture. For example, the teacher may say, “Yes, this is a picture of a pin. Listen as I make the sounds in the word pin. Listen, /p/ /i/ /n/. Now I’m going to put one finger up for each of the sounds I hear in /pin/. Listen and watch, /p/ /i/ /n/. There are three sounds in the word pin. Now you try it with me this time, /p/ /i/ /n/.” The teacher then has the students finger count the rest of the pictures in the pocket chart. This procedure will continue to the point of mastery.
2. Whole-Group. Motions for segmenting and blending: The teacher presents various three-phoneme pictures in the pocket chart. The teacher takes out each picture one at a time and has students identify and discuss the pictures. The teacher models making a motion to segment and blend one of the three-phoneme pictures. For example, the teacher may put her hands on her toes for the for the first sound /p/ and then move them to her knees for the second sound /i/and then move her hands to her hips for the third sound /n/. She will then quickly move her hands from her toes to her hips to blend the sounds /pin/. The teacher then has the students use this motion for the rest of the pictures in the pocket chart. This procedure will continue to the point of mastery.
3. Whole-Group. Sound boxes: The teacher models segmenting and blending individual phonemes with sound boxes with three-phoneme words. The teacher also needs tokens or markers to push into the boxes for the three sounds. For example, the word run has three phonemes and the teacher would push in one token for the /r/, one token for /u/, and one for /n/. The teacher then uses the arrow at the bottom of the boxes to blend all the phonemes. The teacher models this procedure for several words/pictures. The teacher invites students to come up to the board with the sound box and help him/her to push the tokens in the boxes and blend the sounds with the arrow underneath.
4. Small-Group. The teacher presents a set of pre-selected three-phoneme word pictures to the students. Students name each picture one at a time. Students then practice the motions taught during whole-group instruction for the three-phoneme words. Students practice these to the point of mastery and the teacher documents the student’s progress. Students may also be encouraged to present new motions for segmenting and blending.
5. Small-Group. The teacher provides students with three-phoneme pictures and sound boxes with tokens. The teacher and students identify all pictures first. Then students line up the tokens on the arrow under their sound boxes and push in the three sounds for the pictures and blend the sounds to make the word. Students do this procedure all together until they have completed all pictures. They can then practice independently while the teacher documents the student’s progress.
Phonics/Alphabetic Principle Activities

Goal: Demonstrates automatically for all letter names, sounds, and formations

By the end of the school year, kindergarteners should be automatic with the letter names, sounds, and formations.  This will greatly facilitate their learning in first grade.
Sample Activities

1. Whole-Group. Morning Message: The teacher reviews all letter names and their sounds with flashcards after they read the Morning Message. The Message can read, “Today we will practice naming all of the letters and their sounds!” The teacher uses letter/sound flashcards and has students name the letter and the sound together. This procedure should be practiced to the point of automaticity. 

2. Whole-Group. Write letters on boards: The teacher calls out one letter at a time to all students while they are sitting on the rug. Each child writes the letter on his/her own white board and then shows the letter he/she wrote to the teacher. This activity allows every pupil to respond.
3. Whole-Group. Alphabet chart:  The teacher uses class alphabet chart as a means to review all letters/sounds of the alphabet. The teacher points to each letter in a random order, and children say the letter and the sound.

4. Small-Group. The teacher flashes alphabet letter cards to the entire small group and they call out the letters and the sounds. The teacher then flashes the cards to individual students and they name the letter and make the sound. The teacher may also encourage students to name something that begins with that letter and sound.

5. Small-Group.  The teacher calls out the letters and children will write them on their white boards and show the teacher. As they hold up the letter, the teacher also asks them to make the sound or sounds of that letter.

6. Independent. The teacher will provide letter cards on metal rings, which consist of 1/3 of alphabet. Children work with partners to practice the names and the sounds of the letters.

High Frequency Word Activities

Goal: Learns to recognize words from high-frequency vowel families

Many words can be decoded by analogy to their vowel patterns.  Children who know high frequency vowel patterns can read and spell a great number of words.
Sample Activities

1. Whole-Group. Word Family Houses: The teacher makes a three-house picture on the board; each house has one word family on the roof with an anchor picture (-at, -an, -ap). For example, the –at house will have a picture of a cat next to the rime –at. The teacher models putting in one word with its picture for each of the word family houses. The teacher then says the word, children listen and identify its family, and then the teacher puts the picture and the word card into the house. This procedure will continue until all pictures/word family cards are placed in the correct houses. The teachers can encourage students to place additional pictures/words in the houses as well.
2. Whole-Group. Word Family Pocket Chart: The teacher chooses a set of word families and puts the word cards in a pocket chart.  The teacher and students read all of the word family words and identify the common word pattern and sound in each of the word families. The teacher can then alternate the initial consonant sound in each of the word family cards and children read the new words. The teacher emphasizes that the word can change just by changing the first sound (the onset) but the last part of the word (the rime) stays the same and makes the same sound.
3. Small-Group. The teacher provides children with two to three word family houses. The teacher reviews all the word family houses and the anchor pictures. Children are then given a set of pictures and children sort the pictures into the correct houses. The teacher then follows up and provides guided practice to match each picture in the house with the correct word. The teacher and students underline the common pattern in each word family. 

4. Small-Group. Children are given mixed-up sets of word family cards and sort them into piles based on the common word family pattern. Each student takes a turn and reads one card out of the word family piles with the teacher assistance. The teacher has students explain why they put those words in those particular piles.

5. Independent. Students complete a word family sorting file folder game with previously taught word families. Students may work in partners or independently.

Initial Storybook Reading
Goal: Reads appropriate phonetically-controlled texts

Appropriate phonetically-controlled texts are those texts that comprise opportunities to practice and apply the concepts that children have learned in their phonics and high frequency word instruction.  Thus, a text that is decodable at the end of the year may not be decodable at the start of the year.  
Sample Activities

1. Whole-Group.  Segmenting and Blending Decodable Words: The teacher conducts an interactive read-aloud. The teacher then writes a sentence that contains several decodable words related to the read-aloud. For example, the teacher may write, “He plays with the cat in the house.”  The teacher models segmenting and blending the decodable words cat and in in the sentence that he/she has written on a dry erase board. The teacher then asks students to sound and blend these words along with her as he/she repeats sounding and blending the words.
2. Whole-Group.  Choral reading with decodable words: The teacher reads aloud and tracks the words in a poem on a chart with several lines of decodable text. Children are provided a copy of the poem and follow and track the words in the poem together as a class. The teacher then circles the decodable words one by one in the sentences and models sounding and blending these decodable words. Children circle the same words and practice sounding and blending these words one at a time as a class. 

3. Whole-Group. Partner reading: The teacher pairs more and less able readers and distributes decodable texts. Children partner read the story, with the stronger partner cued to read first, and the less able partner to reread that page.  Once the children have read the story several times in this way, all can choral read with the teacher.
4. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Students use whisper phones to read these poems and stories.
5. Small-Group. The teacher provides students with poems or stories read during whole-group instruction that contain previously discussed decodable words. Students read with a partner. They can take turns one page at a time and then take turns reading the entire poem or story one at a time. 

6. Small-Group.  The teacher provides students with little books that contain words matched to their phonics instruction.  The teacher reviews the letter sounds and/or patterns that have been introduced and tells the children that they can use these to read a story.  The teacher first asks the children to whisper read, stepping in with echo or choral reading if the text is too difficult.  The teacher allows the children to sound and blend the words for which they know the component sounds.  After the children have worked through the text once on their own, the teacher leads them in echo and choral reading to build their automaticity.

7. Independent. Children can choose books to read from a basket of previously read decodable books. It may be a good idea to put highlighter tape on the decodable words to draw attention to words they should sound and blend. Children can be encouraged to write and illustrate sentences that contain one or two of these decodable words.

Initial Text Composition

Goal: Uses pictures and words to produce a simple story

Text composition allows children to use what they know about the world and to apply their growing phonemic awareness and alphabet knowledge.  Teaching children to use invented spelling is essential to this goal, as it allows children to write things that they cannot yet spell independently.  However, previously taught words and sounds should be represented conventionally.  In these activities, the teacher uses story structure cues to guide children to compose a novel story.

Sample Activities

1. Whole-Group. During shared writing, the teacher models production of a simple story.  The teacher uses a story map, and thinks aloud as he/she selects a setting and two characters.  Then the teacher thinks aloud about a problem that these two characters might face. Finally, the teacher thinks aloud, with student input, about a series of events that might solve the problem.  Students can take this story map, from shared writing, and use it to independently produce a draft of the story they have planned together.


2. Small-Group. Students may need additional support in small groups to understand the concepts of composing, using pictures, the word wall and stretching to spell with invented spelling to construct a draft.  To focus on this task, the teacher can model again, this time providing each child with a story map, and guiding the composing and/or drafting process.


3. Independent. Children can use manipulatives and a story board to plan a story, and then produce a simple draft.  


4. Independent. Children in a writing center can use a set of pictures to plan a story.
Kindergarten 
Unit 6 Assessment
The purpose of assessment in this unit is to plan further instruction.  This assessment can be completed during the course of regular instruction, with the teacher focusing on the responses of individual children, or it can be completed in an individual format, with the teacher interacting with each child individually.

	Unit 6 Assessment

	Oral Language Comprehension:  Produces retellings with settings, characters, and events

After a read-aloud,
· The child cannot produce a retelling with a setting, characters, and events.
· The child can produce a partial retelling .
· The child can make an appropriate retelling with a setting, characters, and events.

	Phonemic Awareness:  Segments and blends three-phoneme words automatically

Given a series of segmented words,
· The child cannot blend.
· The child can blend with support.
· The child can blend automatically.
Given a series of picture cards,
· The child cannot segment.
· The child can segment with support.
· The child can segment automatically.

	Phonics/Alphabetic Principle: Demonstrates automatically for all letter names, sounds, and formations

For each letter in the alphabet,
· The child can name the letter.
· The child can tell the letter sound.
· The child can write the letter.

	High Frequency Word Activities: Learns to recognize words from high-frequency vowel families

Given each word taught in this unit, presented on a card,
· The child cannot identify the word.
· The child can identify the word.
· The child can identify an untaught word with the same pattern.

	Initial Storybook Reading: Reads appropriately phonetically-controlled texts

Given a phonetically-controlled text,
· The child cannot read it.
· The child can read it with teacher modeling.
· The child can read it independently.

	Initial Text Composition: Uses pictures and words to produce a simple story

Without prompting,
· The child cannot use pictures and words to construct a story.
· The child can construct a story using pictures, but cannot write it.
· The child can construct and write a simple story using pictures and words.
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